Assessment Plan Template - Annotated

Note: Refer to this annotated form as you complete the Assessment Plan Template. 

Title: Choose a title that appeals to kids, and suggests the topic and central task.  Example:  A third-grade unit plan called “Density” is renamed “Float That Boat”.
Description: (Between 15-30 words) Expand on the title and appeal to the reader so they are encouraged to read further and find out more about the plan.  This “sales pitch” for the plan appears in an index among other assessment plans. Examples: http://educate.intel.com/en/ProjectDesign/UnitPlanIndex/GradeIndex/
At a Glance

Grade Level: Note grade level and span of grades (K-2, 3-5, 6-8, 9-12) that would be appropriate. 
Subject(s): More refined within the broader subject, may span several disciplines. If listing more than one, indicate the primary one first: Example: Physical Science, Algebra
Topics: List 1-3 major topics covered in the unit. Be brief. Example: Properties of matter 
Higher-Order Thinking Skills: Choose higher-order thinking skills addressed throughout the unit.  Look to Project Design/Thinking Skills for ideas: http://educate.intel.com/en/ProjectDesign/ThinkingSkills/
Key Learnings: Describe fundamental concepts, processes, and skills you want students to learn. These should match curriculum standards. Example: In “Float That Boat” the key learnings are: density and buoyancy, experimental design, measurement, and persuasive speaking.  

Time Needed: Provide total time for the unit in weeks, periods per week, length of periods, Example 4-5 weeks, 45-minute lessons, 3 times per week. (Note: you may describe time needed for different phases of the project in the procedures section below.) 
Unit Summary
(Between 100-200 words) Briefly describe the unit. Give a sense of its breadth and scope, and the complete instructional cycle. Explain the main task, scenario or challenge you will pose to engage the learners, and describe some assessments and products of learning that result. Incorporate the CFQ’s in this summary.
Curriculum-Framing Questions
Curriculum-Framing Questions guide a unit of study and include Essential, Unit, and Content Questions. Write Curriculum-Framing Questions that are age-appropriate and kid-friendly. Curriculum-Framing Questions Example: http://educate.intel.com/en/ProjectDesign/UnitPlanIndex/FloatThatBoat/ 
Essential Questions (Each unit has 1 EQ) Essential Questions are broad and cross disciplines, and they help students see how ideas interrelate. Essential questions often arise from real problems that students find interesting. You might address the same essential question from many different subject “angles”. Example: How does conflict produce change? 
Unit Questions (Each unit has 1-2 sample UQs) Unit Questions are tied to a specific subject or unit of study, and support and continue investigation into the Essential Question. UQs connect to the learning objectives of the unit on a high level; students’ answers to unit questions would show how well they understand the core concepts of the unit. Example: How did economic differences in the North and South contribute to the outbreak of the Civil War? 
Content Questions (Each unit has 2-4 “sample” CQs) Content Questions should align to the identified standards and objectives. They should address key concepts and facts taught in the unit. List a few important questions students should understand. Example: Why did Southerners think federal taxes and tariffs favored the North?
Assessment Plan
Assessment Timeline  

This timeline shows in chronological order the different types of formal and informal assessments that occur during the unit. The table below explains how each assessment is used and who uses it for what purpose.

	 
	Assessment Timeline
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	Before project work begins

	Students work on project and
complete tasks
	After project work is completed
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	· T-chart

· K-W-L Chart


	· Questioning

· Group Plan

· Teacher Conference


	· Anecdotal Notes

· Plant Log

· Science Journal

· Teacher Conference
	· Questioning

· Newsletter Checklist

· K-W-L Chart

· Collaborative Assessment –Newsletter

· Peer Review
	· K-W-L Chart 

· Questioning

· Reflection


	· Reflection

· Science Content Rubric




(Include all assessments that are in the instructional procedures section in this table format. Have the table follow the same order as the procedures section. Provide links to all assessment docs from this table only – not from the instructional Procedures section.  Create an example for most if not all of the assessments in this table)
	Assessment
	Process and Purpose of Assessment 



	T-Chart
	Students create a T-chart to compare and contrast fact from fiction. The teacher uses the information to draw out prior knowledge and gauge readiness for a plant study. The T-chart is posted for students to revisit what is fact or fiction. 



	K-W-L
	Students develop classroom and individual Know-Wonder-Learn Charts about plants.  Students use these to access prior understanding, brainstorm ideas, think about questions to research, and reflect on their learning. The teacher uses the KWL initially to gauge readiness and interests and then during unit to promote metacognition of learning progress as students revisit them and reflect. 

  

	Questioning
	Teachers use questioning strategies to monitor student progress, probe for understanding, and engage students in higher-order thinking. Teachers circulate during group and individual work time as well as during conferences. Teachers also return to Curriculum-Framing Questions throughout the project to analyze student understanding.



	Group Plan
	Students synthesize their new learning in small groups and plan conditions for light, soil, and water to grow the tallest bean plant.  The teacher reviews the plan to assess scientific understanding of plant growth and prepare feedback, clarify misunderstandings, or provide additional lessons, if necessary. Students review and discuss plan at end of investigation. 



	Conferences
	The teacher schedules individual conferences to assess the students’ scientific understanding and the writing process and allow for feedback, clarifying misunderstandings, or providing additional lessons if necessary.  Pre-planned questions and notes provide documentation for project assessment.



	Anecdotal Notes
	In this informal assessment, notes from observations and interactions with individuals and groups and from the conferences provide documentation for final assessment. 



	Plant log
	The log is provided for students to record daily growth and temperature and graph the changes over the growing period. The teacher uses the log during conferences to monitor the progress of data collection and prompt questions. Teacher reviews at the end of the unit.


	Science Journal
	Students make observations and keep notes in their science journal about the growth of their plants.  Students complete specific observations and reflections prompted by the teacher at key times during the unit.  The teacher reviews during conferences to provide feedback, clarify misunderstandings and provide additional lessons if necessary. Teacher reviews at the end of the unit to assess scientific understanding.


	Newsletter Checklist
	Students use the newsletter checklist to self-assess their progress while working on the newsletter.   



	Collaborative Assessment- Newsletter
	Students assess how well they worked as a group and the teacher will use this to also assess the group process and their final newsletter product. 


	Peer Review
	Students review each others’ writing and give structured feedback. This helps the teacher monitor group process.



	Reflection
	Students analyze all groups' bean plant growth data and come to a conclusion about the best growing conditions for plants. The teacher uses this to assess science concept and process understanding.


	Science Content Rubric
	The teacher uses the science journal, plant log, group plan, reflection, observation notes, and newsletter to assess science concept and process development using the rubric as a guide. The rubric will be available for the students to self- assess their progress, however the final assessment will be done by the teacher.  



Credits

Provide credit to the teacher who provided the idea for this assessment plan. See sample below. 




 participated in the Intel® Teach Program, which resulted in this idea for an assessment plan. A team of teachers expanded the plan into the example you see here.

THINGS YOU NEED (highlight box)
The following sections are listed in the Things You Need highlight box (Instructional Procedures, Standards, Student Samples, PDF) and are linked to leaf pages that contain that section’s content.

Instructional Procedures
Briefly describe the instructional cycle from introduction of the project through final assessment. Write in the imperative voice, telling the reader what to do (Lead a discussion... Ask students to consider... Have students explore... Explain the most important features of ... Demonstrate... Provide an example that shows...).

Describe teaching and learning activities in an ordered list. Describe instructional procedures in phases, or activity-by-activity; either way, give the reader an idea of sequence, but make it briefer than unit plans. We don’t need instructions on how to teach the activities, only how to assess the work. You might want to use headers like “Introducing the unit” and “Wrap up” to divide the procedures into natural phases. As they occur in the unit, describe each assessment used. Indicate associated files using bold text. Use the File Management spreadsheet to track all associated files (rubrics, student samples, etc.). 

Procedures should demonstrate how CFQs are being addressed. For example, the unit can open with an exploration of the Essential Question. 

Provide examples of modeling, teaching, and assessing the higher-order thinking skills.

Embed assessment throughout the unit—peer review, self-assessment, observations, anecdotal notes, performance assessment... Demonstrate how rubrics can be used to inform students of what will be assessed, what consitutes quality of the final work, how it can be used as a self-assessment tool, how to work with the class to create a rubric…
Instructional Procedures Assessment Plan Example: 

The Great Bean Race: 
http://educate.intel.com/en/ProjectDesign/UnitPlanIndex/GreatBeanRace/ 
Targeted Content Standards and Benchmarks  

List up to 7 of the most relevant benchmarks or standards addressed by the unit. To make the description helpful to others, make sure to identify the state for which these standards were written, or the professional group responsible for them (example Utah standards, NCTM math standards)

Student Objectives
Student will be able to: 

Explain core learning in terms of student outcomes that demonstrate that learning. Include two types of objectives: content learning, and process and technology skills. This is a bulleted list. (Examples below)

Objectives and Benchmarks Example: 

Healthy Oceans: http://educate.intel.com/en/ProjectDesign/UnitPlanIndex/HealthyOceansPlanet/
Student Samples
Include student samples along with the assessment used by the teacher or student.  Explain how the assessment was used (self-assessment, monitor progress, peer feedback, adjust instruction, final assessment, etc.) If appropriate, include the actual marks and comments the teacher (or student) made on the assessment instrument.  Include different levels of performance. If needed, revise the assessment and remark student work according to new criteria – do not include a poor assessment just because we have student work to go along with it.
