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	Once a purpose and method for assessment are identified, an appropriate assessment instrument is selected. A wide variety of assessment instruments can be created or modified to meet specific assessment needs. Look at a few examples of some assessment instruments, and read how they can be used for different purposes using different methods.
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	Checklists are useful for encouraging student collaboration, self-direction, and metacognition, and for monitoring student progress. They can be used by teachers through observation or conferencing to identify specific student behaviors, and by students to self- and peer assess skills.
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	Anna and Bob discuss using <a href="asfunction:islAppRoot.launch_glossary_def,Rubric"><u><b>rubrics</b></u></a> in their classrooms.
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	A rubric is a versatile and flexible instrument that can support assessment for all purposes and can be used with many different methods.<br><br>Explore the following features to read more about how rubrics can enhance teaching and learning.
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	- Rubrics can be used for both <br>  formative and summative assessment.<br><br>- Other kinds of instruments can be <br>  developed from rubrics.<br><br>- Students can use rubrics throughout a <br>  project or unit for self- and peer-<br>  assessment.<br><br>- Rubrics can make instruction more <br>  effective.
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	Students can use a rubric as they work on a product or performance to help them assess their work, and a teacher can then use the same rubric to make a final assessment or grade. Rubrics of 21st century skills can help students think about their learning processes while they work on projects in order to reflect and set goals.
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	Rubrics are composed of features that can be customized to show learning expectations and guide students in peer and self-assessment.
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	The information in our newscast is accurate and explains our interpretations of the play.
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	Careful selection of traits is critical when creating a rubric. Students refer to the traits frequently to monitor their progress and to check their understanding, and teachers use the traits to organize instruction. Consider the following when selecting traits for a rubric:
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	General Traits Rubric
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	Communication
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	Everyone in our newscast always used Standard English, spoke clearly and loudly, and looked in the camera when it was appropriate.
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	Everyone in our newscast almost always used Standard English, spoke loudly and clearly, and looked into the camera when it was appropriate.
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	Everyone in our newscast always used Standard English.
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	Our group members sometimes used Nonstandard English.
	

	asst_m02_l03_a02_s03.xml_32_str
	Our group members often used Nonstandard English.
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	Everyone in our group spoke loudly and clearly.
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	Our group members almost always spoke loudly and clearly.
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	Our group members were sometimes difficult to hear or understand.
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	Our group members were usually difficult to hear or understand.
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	Specific traits with short descriptors are clearer because each trait focuses on a tightly described, specific area of performance. Rubrics with these kinds of traits can easily be converted into a scoring guide. However, a long list of specific traits can make a rubric long, complicated, and cumbersome to use.
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	Our group members looked into the camera when it was appropriate.
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	Our group members usually looked down instead of into the camera.
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	A rubric that includes several behaviors within a trait description is more compact, and the language can be used effectively to give feedback. It can be difficult, however, to use this type of rubric to assign grades since the level of a student’s performance may be different for different parts of a descriptor.
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	Descriptors
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	While traits identify topics to be addressed during a unit, descriptors for the highest level of performance can be used for content instruction and modeling of 21st century skills. Well-written descriptors give students concrete information about what they need to do and how they can improve.
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	Roll over each <b>characteristic</b> of a good rubric to read more about what to consider when creating descriptors.
	

	asst_m02_l03_a02_s04.xml_6_str
	When you are finished, click <b>Next</b> to continue.
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	Student language
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	The language of a rubric provides a vocabulary and a structure for self-assessment and giving feedback. Using language that is comfortable for students, even writing from a student’s point of view in the first person, encourages them to become fluent in the language of the discipline. Instruction in terminology used in a rubric helps students increase their understanding and awareness of the processes involved in thinking about content and the effective exercise of other 21st century skills.
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	Level distinction
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	The distinctions between levels of quality must be clear and definite. This often involves explicit instruction about the meanings of terms such as <i>thorough</i> and <i>superficial</i>.<br><br>Quantifiers–such as numbers of slides, pages, or words–are an easy but often ineffective way to distinguish between levels of quality in a trait. The risk is that <i>quantity</i> will determine “quality” rather than the expectations of quality being determined by a good, specific description of the <i>characteristics</i> of different levels of work.
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	Student input
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	Getting student input about a rubric can serve dual purposes. First, a discussion about a rubric sets up expectations and identifies the areas that will be emphasized. Second, student questions and comments can identify vague or confusing language. Finally, students often have good ideas for how to improve a rubric, and incorporating their thoughts increases their engagement in the assessment process.
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	Rubric Descriptors Practice
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	The following trait, Reasons, is part of a rubric for elementary students on a persuasive presentation to the school board asking them to buy new playground equipment.
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	Drag the best descriptor to each cell in the rubric, and then click <b>Submit.</b>
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	We did not have any reasons to support our proposal.
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	We gave a reason in our proposal, but we had very little data to support it.
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	We had good reasons for our proposal and supported them with good data.
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	We gave several reasons in our proposal, and supported all our reasons with accurate, thorough, and complete data.
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	We gave three reasons to support our proposal.
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	Our proposal showed sound inductive and deductive reasoning supported by qualitative and quantitative data.
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	<b>Correct!</b> Rubrics can be used by teachers to assess instruction, and by teachers and students to assess content learning and 21st century skills during all phases of a project or unit.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite. </b>The correct answer is now shown. Rubrics can be used by teachers to assess instruction, and by teachers and students to assess content learning and 21st century skills during all phases of a project or unit.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	Teachers Discuss Revising a Rubric
	

	asst_m02_l03_a03_s01.xml_2_str
	Bob and Anna have both used rubrics in the past. They discuss the evolution of a rubric Bob created for a poetry unit.
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	1.  Before following Bob, Anna, and Chris’<br>     conversation, click the <b>paper</b> to see Bob’s<br>     original podcast rubric.<br><br>2.  Click <b>Anna</b> to follow the teachers’ <br>     conversation on their current assessment <br>     practices.
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	3.  When you are finished, click <b>Next</b> to<br>     continue.
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	<b>Poet Podcast</b>
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	<b>Length</b>
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	Our podcast is 10 to 20 minutes long.
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	Our podcast is 7 to 9 or 21 to 23 minutes long.
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	Our podcast is 5 to 6 or 24 to 25 minutes long.
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	Our podcast is less than 5 or more than 25 minutes long.
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	<b>Voice and Sound Quality</b>
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	Our voices are loud and clear, and there are no extraneous sounds in our podcast.
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	Our voices are good, and minor sound quality issues do not detract from our podcast.
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	Sometimes it is difficult to understand our podcast because of our voices or poor sound quality.
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	Most of our podcast was difficult to hear and understand.
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	<b>Content</b>
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	We included all the required content in our podcast: <br>â€¢
Birth and life <br>â€¢
Best-known works <br>â€¢
Oral reading of a poem
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	We included two required components in our podcast.
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	We included one required component in our podcast.
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	We did not include any required components in our podcast.
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	<b>Grammar</b>
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	We all spoke in Standard English all of the time.
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	We all spoke in Standard English most of the time, and our mistakes did not detract from what we were saying.
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	Sometimes our Nonstandard English detracted from our meaning.
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	Our use of Nonstandard English was very distracting.
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	You can drag the arrow to control the conversation
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	Click Button
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	I know you have used rubrics a lot with your students. What has your experience been like?
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	Click 1 Button Pop Up Title Text
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	Last year, I created a rubric for a unit where students did a podcast on a poet. The rubric was designed to help them make sure they were meeting all the requirements, but I wasn’t completely happy with the results.
	

	asst_m02_l03_a03_s01.xml_36_str
	Click 2 Button
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	What happened?
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	Click 2 Button Pop Up Title Text
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	It seemed like the students were spending all their time focusing on technical things, like how long the podcast was and if the sound was good. I’d also put a list of required content in the rubric, and most of the podcasts sounded the same–“Robert Frost was born in blah, blah, blah and lived in blah, blah, blah.”
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	I noticed that when I was helping them with their podcasts in the lab. The talk was practically all about the technical aspects of podcasting and very little about the poet. 
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	Click 3 Button Pop Up Title Text
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	It sounds like you needed to do some work with the traits and the descriptors to get students to show a deeper understanding of the poetry.
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	That’s what I was thinking, too. I also wanted to encourage more creativity in their poetry reading and in the overall content of the podcast. I revised the rubric for my poetry unit this year, and I was very happy with the quality of the students’ work this time.
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	Revised Podcast Rubric
	

	asst_m02_l03_a03_s02.xml_2_str
	After thinking about the podcast rubric he used last year, Bob makes some changes to improve the quality of his students’ work.
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	Roll over the <b>highlighted portions</b> of the rubric to read more about Bob’s revisions.
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	When you are finished, click <b>Next</b> to continue.
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	<b>Poet Podcast</b>
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	<b>Content</b>
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	Our podcast shows what is important and interesting about the poet and his or her work, and explains our analysis with original insights.
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	Our podcast covers the important aspects of the poet’s life and work, and includes some analysis.
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	Our podcast focuses on facts and includes little original analysis.
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	Our podcast includes a few facts about the poet.
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	<b>Poetry Reading</b>
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	Our reading is fluent, creative, and conveys our interpretation of the poem.
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	Our reading is fluent and expressive.
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	Our reading is sometimes choppy and predictable.
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	Our reading is not smooth and does not convey the meaning of the poem.
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	<b>Speaking</b>
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	We speak in Standard English in a relaxed conversational style.
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	We speak fluently with no critical errors.
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	Our speech is sometimes stumbling and we make critical errors.
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	Our speech is awkward and unrehearsed, and we make numerous critical errors.
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	<b>Technical Proficiency</b>
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	The sound in our podcast is clear without outside interference, and we use music to enhance meaning.
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	The sound in our podcast is clear with rare outside interference. We use music appropriately.
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	The sound in our podcast is sometimes not clear, and the music sometimes detracts from the meaning.
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	Our podcast is difficult to hear, and our music is inappropriate or overpowering.
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	Bob deleted a trait about the length of the podcast because that was not a criterion as important for a good podcast, compared to the content. He added a trait on the poetry reading because he felt that was a critical part of student learning. He also rearranged the traits from most important to least important.
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	The rewritten content descriptors focus more on understanding and analysis of the poet’s life and poems than on simple facts that students can look up on Wikipedia.
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	Since many groups used music in their podcasts in the previous year, Bob added a descriptor to describe the effective use of music to add to the meaning of the podcast.
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	Action Plan Activity
	

	asst_m02_l03_a03_s03.xml_2_str
	1.  Open your <b>Action Plan,</b> and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, Click <b>Next</b> to continue. 
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	Your Turn
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	Reflect on the use of rubrics in your teaching in Module 2, Lesson 3, Activity 3 of your Action Plan.
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	Quality Rubrics
	

	asst_m02_l03_a03_s04.xml_2_str
	Based on what you have learned about rubrics, choose the one that will best meet the purposes of monitoring progress in mathematical learning and encouraging understanding and <a href="asfunction:islAppRoot.launch_glossary_def,Metacognition"><u><b>metacognition</b></u></a>. The descriptors should:<br><li>Use language appropriate for self- and peer assessment</li><li>Focus on the targeted purposes (show mathematical learning and metacognition)</li><li>Emphasize student thinking and learning</li><li>Clearly differentiate between levels of performance</li>
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	Select the option with descriptors that best describe the quality of student learning, and then click <b>Submit.</b>
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	Content
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	In each entry, I draw conclusions about how my math learning is growing and give specific examples to support my conclusions.
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	In most entries, I draw conclusions about my math learning and usually give specific examples to support them.
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	In a few of my entries, I draw conclusions about my math learning. I give vague examples to support my conclusions.
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	I do not draw conclusions about my math learning.
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	Option 1
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	Option 2
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	I list at least three empirical examples of mathematical concepts I have learned in my blog.
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	I list at least two empirical, verifiable mathematical concepts I have learned in my blog.
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	I give some vague descriptions of the mathematical concepts I have learned.
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	I do not give any examples of what I have learned in math.
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	<b>Correct</b>. Option 1 is written in language students can use for self- and peer assessment. The traits focus on the targeted purposes, and the descriptors emphasize student thinking and learning. This rubric also clearly differentiates between levels of performance. The descriptors in Option 2 do not address metacognitive thinking.<br><br>[extra1]Click <b>Next</b> to continue to <b>Lesson 4</b>.[/extra]
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	<b>Not quite</b>. The correct answer is shown. Option 1 is written in language students can use for self- and peer assessment. The traits focus on the targeted purposes, and the descriptors emphasize student thinking and learning. This rubric also clearly differentiates between levels of performance. The descriptors in Option 2 do not address metacognitive thinking.<br><br>[extra1]Click <b>Next</b> to continue to <b>Lesson 4</b>[/extra]
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	About Assessing Projects
	

	asst_m02_l04_a01_s01.xml_2_str
	<i>Assessing Projects</i> is a comprehensive online resource helps teachers create assessments that address 21st century skills and provides strategies to make formative assessment an integral part of classroom activity. When planning and assessing student learning, teachers often use general terms such as “critical thinking” or “problem solving” in learning objectives. Such terms are difficult to assess because they include so many subskills. Broad descriptions do not provide the information necessary to collect accurate data on the thinking abilities of students.  
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	Features
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	Assessing Projects meets teachers’ needs in several ways. You can <li>Learn about the research and theory behind successful assessment.</li><li>Find a wide variety of assessment strategies you can use with your students.</li><li>Use the free online application to develop your own checklists, rubrics, and open-text assessments from scratch</li><li>Access the database of hundreds of high-quality, ready-made assessments on products and performances, processes, and thinking skills and modify them to meet your individual needs. </li><li>Save your assessments in the Teacher Workspace and share them with another teacher.</li>
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	Benefits
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	Bob, Chris, and Anna discuss different kinds of assessment as part of their regular classroom activities and how to expand the role assessment plays in teaching and learning.
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	Graphic organizers have long been proven to be effective learning devices ([extra1]<a href="resources/Assessment_References.pdf" target="_blank"><u>Marzano, 1998</u></a>[/extra]), especially when created by groups of students who must articulate their ideas. Graphic organizers require students to organize information visually, which helps students make better connections in and among content topics. Constructing graphic organizers can engage students and provide opportunities for creative expression.
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	Types of Classroom Conferences
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	K-W-L-H charts, lists, Venn diagrams, sequencing, and classification charts are just some types of instruments that can be used to gauge student needs and to check student understanding.
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	Click the <b>documents on the bulletin board</b> to see examples of graphic organizers used as assessments.<br><br>Roll over the <b>titles of the documents</b> to read how the graphic organizer was used.<br><br>When you are finished, click <b>Next</b> to continue.
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	Anna
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	In the past, the math teacher, Anna, relied on the math textbook to guide the course content. Students worked through each chapter, doing the problems and taking end-of-chapter tests. <br><br>Periodically, Anna gave a quiz before an end-of-chapter test to check students’ understanding of concepts. Anna came up with a course grade based on the students’ quiz and test scores. 
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	Bob
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	In the past few years, Anna has made her class more student-centered by incorporating projects into her teaching. Her students worked in groups, kept learning logs, and created final products, such as presentations explaining math concepts. <br><br>Anna used rubrics to assess the final products and gave end-of-chapter tests, sometimes these were online.
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	Chris
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	Recently, Anna realized that by providing students more feedback during the students’ work, instead of just at the end of a project, their work was much improved. <br><br>Anna now has a better sense of how each student is doing and how to better support students. She has noticed that student work is higher quality and shows deeper understanding of concepts. Anna continues to improve her assessment practices.
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	<a href="asfunction:islAppRoot.launch_glossary_def,Journals"><u><b>Journals</b></u></a> and <a href="asfunction:islAppRoot.launch_glossary_def,learning logs"><u><b>learning logs</b></u></a> encourage metacognition and reflection on learning over time. When students develop routines for recording data and thoughts, they build their metacognitive skills and become more adept at self-assessing their learning. Technological tools, such as blogs and wikis, can be easily adapted for this kind of reflection.
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	Roll over the <b>bulleted list</b> above to see examples of journal prompts.<br><br>Click the <b>student’s notebook</b> to read one of her entries.<br><br>Click the <b>first entry</b> to read the next entry.<br><br>When you are finished, click <b>Next</b> to continue.
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	Discussions
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	Discussions can gauge student needs, assess student understanding of concepts, and indicate how students exercise 21st century skills. Assessing effectively through discussions depends on the teacher’s ability to listen more than talk. 
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	<b>Facilitating Effective Discussions</b><br><br><li>Prepare students to depend less on teacher talk and take more responsibility for discussions.</li><li>Ask open-ended questions that elicit important assessment information.</li><li>Extend student thinking with follow-up prompts.
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	While Bob’s students are studying Greek and Roman myths, he leads a discussion to assess their understanding of the concept of archetypes and of the character traits of gods and goddesses.
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	After the discussion, Bob takes some notes about his students’ understanding of mythology.
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	<b>Notes–Archetypes Discussion</b><br><br>May not understand that gods and goddesses have human emotions and failings<br><br>Focused on superhero-like archetypes. Need to expand the concept.
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	1.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, Click <b>Next</b> to continue. 
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	Bob uses a checklist to assess his students’ skills at researching on the Internet.
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	1.  Click the <b>students</b> to follow their discussion and <br>     see how Bob records his observations on the checklist. 
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	2.  When you are finished, click <b>Next</b> to continue.
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	Anecdotal Notes
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	Teachers often take notes on student behaviors as they work on classroom activities. This assessment method provides information on behaviors that may not be identified with other methods. Planned observations ensure that all students are being assessed, not just those who demand attention.
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	1.  Open <b>Anecdotal Observation Tips</b> for<br>     more information about taking anecdotal<br>     notes.
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	Anecdotal Notes Conclusions
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	Analyzing anecdotal notes taken over time may reveal patterns of behaviors for individual students, groups of students, or even external factors, such as time of day or weather. This kind of information can be useful in planning instruction and classroom management.
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	One challenge in taking useful anecdotal notes is the temptation to make inferences about student behavior without sufficient evidence. Drawing conclusions must be delayed until enough data is collected.
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	Observation Opportunities
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	Bob wants to use observation assessments to get information about his students’ creativity and information literacy skills while they work on their mythology project.
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	<b>Correct </b>! Bob can observe his students actively working in groups and conducting research on the Internet.<br><br>[extra1]Click <b>Next</b> to continue to <b>Lesson 2</b>.[/extra]
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	As workplaces become more complex and more connected, individuals must be able to develop their own skills to keep pace with their changing environment. Helping students control and manage their own learning is the ultimate goal of education.
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	Making self-assessment part of classroom routines requires careful planning and consistency in instruction. Prompts, checklists, rubrics, and probing questions by a teacher help students learn to look at themselves as active learners.
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	Roll over each <b>student</b> to see how self-directed students think about their learning.<br><br>Open <b>Self-Assessment</b> to read an article about the importance of self-assessment in learning.<br><br>When you are finished, click <b>Next</b> to continue.
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	Metacognition
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	Metacognition, or thinking about thinking, refers to the mental processes that control and regulate how people think. [extra1]<a href="resources/Assessment_References.pdf" target="_blank"><u>Marzano’s</u></a>[/extra] 1998 research of 4,000 instructional interventions found that the most effective methods focused on how students think about their learning and how they feel about themselves as learners. 
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	Students can be prompted to think metacognitively with questions like, When you come to a problem, what do you do? Are you satisfied with your progress? Why? How could you do this task differently? <br><br>A <u><a href="asfunction:islAppRoot.launch_glossary_def,Think-aloud"><u><b>think-aloud</b></u></a></u> promotes metacognition by asking students to articulate the steps of a mental process in order to examine it and analyze the effectiveness of the strategy.
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	In this middle school math classroom, the teacher is instructing her students on probability and statistics. She shows examples of probability problems on the blackboard. Students work from math textbooks to practice the new concepts and take a quiz to check their understanding of probability.
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	Students Discuss Their Research Processes 
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	Students share their research processes through think-alouds and receive feedback.
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	1.  Click the <b>student’s paper</b> to view the checklist <br>     she is using to peer-assess her classmate’s <br>     research process.
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	2.  Then click the <b>students</b> to follow the peer assessment<br>     as they share processes with think-alouds. <br><br>3.  When you are finished, click <b>Next</b> to continue.
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	1. Asks a focused research question.<br><br>2. Uses effective search strategies to<br>    find relevant information.<br><br>3. Evaluates Web sites for credibility,<br>    accuracy, and current information.<br><br>4. Records citation information.<br><br>5. Takes notes in own words.<br><br>6. Organizes notes.
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	What do I do when I do research?<li>First, I go to the computer and Google the topic I’m researching.</li><li>I look for Web sites and write down the information about who made the site and when it was updated.</li><li>I also look to see if the site is selling something because it might be biased.</li><li>Then I put the important information from the site in my own words in another document.</li><br>
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	That’s good that you think about who made the Web site and that you take notes in your own words. That’s hard to do.<br>I think it would help if you came up with a focused research question, so you weren’t looking at everything about the topic.<br>You can also organize your notes somehow instead of just making one long list.
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	Thanks. A focused research question could be helpful–I’ll get your help on that later.<br><br>Now it’s your turn and I’ll do some assessing!
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	Peer-Assessment Methods
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	In 21st century classrooms, as in 21st century workplaces, people frequently assess their peers. Assessing their peers’ work and learning processes gives students concrete pictures of different ways of demonstrating learning and processing information. This practice helps students develop the skills they need to assess their own 21st century skills, products, and performances.
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	Many methods and instruments, such as rubrics and checklists, can be adapted for use by students to assess their peers’ work and, ultimately, their own.
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	1.  Roll over each <b>picture caption</b> to read how<br>     the students assess each other.
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	2.  Click the <b>Next</b> button under the caption to see<br>     the next peer assessment example.
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	3.  When you are finished, click <b>Next</b> to continue.
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	Students studying versions of the story of Cinderella from around the world create a blog from the point of view of one of the characters. The rubric for this project addresses comprehension of the story as well as writing skills.
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	asst_m03_l02_a02_s02.xml_3_str
	Choose the true statements, and click <b>Submit</b>.
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	A variety of assessment instruments can be used by students to assess their peers and themselves.
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	<b>Correct </b>! Students can develop metacognitive skills through modeling and prompting. They also benefit from peer assessment throughout a project, from gradually taking more and more responsibility in developing project plans, and by giving and receiving feedback.<br><br>[extra1]Click <b>Next</b> to continue to <b>Lesson 3</b>.[/extra]
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	<b>Not quite</b>. The correct answer is shown. Students can develop metacognitive skills through modeling and prompting. They also benefit from peer assessment throughout a project, from gradually taking more and more responsibility in developing project plans, and by giving and receiving feedback.<br><br>[extra1]Click <b>Next</b> to continue to <b>Lesson 3</b>.[/extra]
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	Types of Classroom Conferences
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	<a href="asfunction:islAppRoot.launch_glossary_def,Classroom conferences"><u><b>Classroom conferences</b></u></a> with students, both individually and in groups, give a teacher access to important information about student learning. <br>                                                      provide different information and meet different learning needs.
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	Roll over <b>formal and informal conferences</b><br>above to read more about these assessment methods.<br><br>Click the <b>highlighted items</b> on the bulletin board to read about Anna’s student conferences.<br><br>Roll over the <b>Conference Notes</b> or <b>Conference Agendas</b> in the conference descriptions to see documents associated with the conferences.<br><br>When you are finished, click <b>Next</b> to continue.
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	Bob tries to have one or two short conferences with individual students each day to check on their understanding.
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	Bob meets with each group once a week to monitor their progress on the project and prompt them to metacognitive thinking so he can identify misconceptions and gaps to address in instruction.
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	Chris
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	Last week Bob noticed that Jared seemed uninterested in the project. The next day, he asked him to sign up for a conference to discuss how he is doing.
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	Michelle is having her once-per-grading period conference with Bob. During the conference, Bob will ask for clarification and examples, prompt her to think metacognitively, and ask probing questions to determine how her math thinking is growing. After the conference, Michelle will set goals for the next conference.
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	Sonya has signed up for a voluntary conference with Bob to discuss an idea she has for an outside-of-school project she wants to do for her church group that involves data collection and statistical analysis.
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	<b>Student:</b> Mike             <b>Date:</b> 10/13/09<br><br>Working on intro slide, organized research notes. On track. Had problems working with Laura; solved by checking with her at the beginning of each class period
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	<b>Group:</b> Green                   <b>Date:</b> 10/14/09<br><br><b>Progress:</b><br>Still doing research. About 2 days behind where they should be.<br>Strategies for catching up: Use class time better; leave out one of the topics they’re working on.<br><br><b>21st Century Skills:</b><li>Creativity</li><li>Tried to come up with different ways of looking at topic</li><li>Information Literacy</li><li>Worked on organizing notes</li><br><b>Math:</b><br>Understand properties of polygons, still a little confused about relationship between side length and shape.
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	Conferences range from formal structured interviews to informal checks with groups or individuals to monitor their progress, probe their understanding, and prompt them to think metacognitively. Conference agendas may initially be established by a teacher, but can also be planned by students to address goals and learning progress.<br><br>Classroom conferences do not have to take a great deal of time if the goals of the meeting are clear. Many informal meetings take five minutes or less and focus on specific questions and tasks. Others, such as portfolio conferences, may take longer and address long-term goals and learning progress over time.
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	Student-Teacher Conferences Overview
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	Impromptu or scheduled meetings, planned and led by either the teacher or the student, provide opportunities for learning about the progress of individual students. These meetings typically address one or more of these purposes:<br><li>Probe content knowledge</li><li>Prompt self-direction</li><li>Encourage metacognition</li><br>Questioning and listening are the most important actions a teacher performs during a conference. While refraining from providing correct “answers” and specific suggestions to students can be difficult, refraining helps students become self-directed learners.
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	Roll over the <b>paper on the table</b> to see a sample list of questions a teacher can use during a conference to encourage the student’s metacognition.
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	Before Project <li>Why are you learning this?</li><br>During Project<li>What do you do when you are working on a project and you find yourself unable to do something?</li><br>After Project<li>What can you tell me about your project?</li>
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	Bob has a conference with a self-directed learner with high metacognitive skills.
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	Click <b>Bob</b> to follow the conference.
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	When you are finished, click <b>Next</b> to continue. 
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	I’m going to show you how I’m doing on the mythology project. We’ve planned our wiki, and I’m doing research for my original myth.
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	Pretty well. I was finding too much information, but I came up with a good research question, so now I’m just taking notes to answer my question.
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	That’s good. How’s the note-taking coming?
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	I’m having a little bit of trouble with that. With our last project, I just copied and pasted from the Web sites into a document. But when Eric reviewed my project, he said it sounded like an encyclopedia and not like me. This time I’m writing notes in my own words, which is kind of hard sometimes.
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	asst_m03_l03_a03_s01.xml_22_str
	Well, Eric showed me how he uses the outlining feature in a word processor. It was cool, but I don’t think I need that many notes for this project. Maybe I could just list the topics I’m interested in and paste the notes under the appropriate topic. That might even help me organize my myth, and it would also help with our wiki.
	

	asst_m03_l03_a03_s01.xml_23_str
	It sounds like you’re doing a good job of figuring out your own strategies and others you might use. Good thinking, Michelle.
	

	asst_m03_l03_a03_s01.xml_24_str
	Thanks.
	

	asst_m03_l03_a03_s01.xml_25_str
	Close
	


	
	asst_m03_l03_a03_s02.xml
	

	asst_m03_l03_a03_s02.xml_1_str
	Conference with Developing Self-Directed Learner 
	

	asst_m03_l03_a03_s02.xml_2_str
	Anna has a conference with a student who is resisting taking responsibility for her own learning.
	

	asst_m03_l03_a03_s02.xml_3_str
	Click <b>Anna</b> to follow the conference.
	

	asst_m03_l03_a03_s02.xml_4_str
	When you are finished, click <b>Next</b> to continue. 
	

	asst_m03_l03_a03_s02.xml_5_str
	1.
	

	asst_m03_l03_a03_s02.xml_6_str
	2.
	

	asst_m03_l03_a03_s02.xml_7_str
	You can drag the arrow to control the conversation
	

	asst_m03_l03_a03_s02.xml_8_str
	Headphones/Speakers on!
	

	asst_m03_l03_a03_s02.xml_9_str
	Click Button
	

	asst_m03_l03_a03_s02.xml_10_str
	What are we going to talk about today?
	

	asst_m03_l03_a03_s02.xml_11_str
	I don’t know. What do you think we should talk about?
	

	asst_m03_l03_a03_s02.xml_12_str
	Going to need some prodding to take control of her learning.
	

	asst_m03_l03_a03_s02.xml_13_str
	Well, how are you doing with your Bridges project?
	

	asst_m03_l03_a03_s02.xml_14_str
	Well, okay, I guess. Well, I haven’t gotten very far. I don’t know what to do, and my group doesn’t help me, so I can’t do anything.
	

	asst_m03_l03_a03_s02.xml_15_str
	Feels that conditions outside her control are keeping her from completing her work. Needs to focus more on her own behavior and less on what others are doing.
	

	asst_m03_l03_a03_s02.xml_16_str
	Hmmâ€¦ What strategies have you used to get your work done?
	

	asst_m03_l03_a03_s02.xml_17_str
	Strategies? I just do my work when someone tells me what to do. Why can’t we just do problems out of the book? I don’t know how to find the information to do the project.
	

	asst_m03_l03_a03_s02.xml_18_str
	I’m going to ignore the out-of-the-book comment and see if I can get her to think of some learning strategies.
	

	asst_m03_l03_a03_s02.xml_19_str
	What is one thing that you know you have to do that you could do right away?
	

	asst_m03_l03_a03_s02.xml_20_str
	I have to find digital pictures of different shapes. I guess I could list of the shapes I need and check them off.<br>Joey could help me with the list.
	

	asst_m03_l03_a03_s02.xml_21_str
	That’s a good strategy. How can you catch up with the rest of your group?
	

	asst_m03_l03_a03_s02.xml_22_str
	My sister could take me to the mall tonight, and I would take pictures while we’re walking around. That way I could get my work done and have fun, too!
	

	asst_m03_l03_a03_s02.xml_23_str
	Great! A change in attitude about the project. She’ll need to stay engaged in the project if the positive attitude is going to last.
	

	asst_m03_l03_a03_s02.xml_24_str
	Fun is always a good thing! Good for you for finding something that motivates you. You’ll probably have some follow up work to select the best pictures. Let’s meet again before the end of the week. Could you please sign up for a quick conference on Friday?
	


	
	asst_m03_l03_a03_s03.xml
	

	asst_m03_l03_a03_s03.xml_1_str
	Questions for Strategic Learning
	

	asst_m03_l03_a03_s03.xml_2_str
	Asking the right kinds of questions during student-teacher conferences can help students build their metacognitive skills and take responsibility for their own learning. Good questions ask students to examine their learning strategies and make good choices about how they learn. Poor questions encourage students to wait for teachers to tell them what to do.
	

	asst_m03_l03_a03_s03.xml_3_str
	Drag each question to the appropriate category, and then click <b>Submit</b>.
	

	asst_m03_l03_a03_s03.xml_4_str
	Click <b>Next</b> to continue.
	

	asst_m03_l03_a03_s03.xml_5_str
	Questions to Promote Self-Direction
	

	asst_m03_l03_a03_s03.xml_6_str
	Questions to Promote Teacher-Directed Learning
	

	asst_m03_l03_a03_s03.xml_7_str
	Why do you think the group responded the way they did to your suggestion?
	

	asst_m03_l03_a03_s03.xml_8_str
	Would that strategy work in other situations?
	

	asst_m03_l03_a03_s03.xml_9_str
	Could you explain what you mean by “got confused and frustrated”?
	

	asst_m03_l03_a03_s03.xml_10_str
	Why don’t you try asking more questions when you are in your group?
	

	asst_m03_l03_a03_s03.xml_11_str
	Could you put your notes in order by the topic?
	

	asst_m03_l03_a03_s03.xml_12_str
	How about asking Mr. Parker about his experiences?
	

	asst_m03_l03_a03_s03.xml_13_str
	SUBMIT
	

	asst_m03_l03_a03_s03.xml_14_str
	TRY AGAIN
	

	asst_m03_l03_a03_s03.xml_15_str
	<b>Correct</b>. Good conference questions require students to examine their own learning strategies and make decisions about how to improve.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m03_l03_a03_s03.xml_16_str
	<b>Not quite</b>. The correct answer is now shown. Good conference questions require students to examine their own learning strategies and make decisions about how to improve.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m03_l03_a03_s03.xml_17_str
	<b>Not quite. Try Again.</b>
	


	
	asst_m03_l03_a03_s04.xml
	

	asst_m03_l03_a03_s04.xml_1_str
	Action Plan Activity
	

	asst_m03_l03_a03_s04.xml_2_str
	1.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l03_a03_s04.xml_3_str
	Your Turn
	

	asst_m03_l03_a03_s04.xml_4_str
	Describe how you might use the following assessment methods in Module 3, Lesson 3, Activity 3 of your Action Plan:<br><li>- Observation</li><li>- Peer Assessment</li><li>- Self-Assessment</li><li>- Student-Teacher Conferences</li>
	


	
	asst_m03_l04_a01_s01.xml
	

	asst_m03_l04_a01_s01.xml_1_str
	Types of Portfolios
	

	asst_m03_l04_a01_s01.xml_2_str
	Portfolios are purposeful and organized collections of items or artifacts selected by students over time to tell the story of their accomplishments and learning. Portfolios support student and teacher assessment of difficult attributes, such as creativity and responsibility for learning.
	

	asst_m03_l04_a01_s01.xml_3_str
	The three most common types of portfolios are:<li>Showcase Portfolios</li><li>Work Portfolios</li><li>School-Wide Student Portfolios</li><br>This lesson focuses on work portfolios and how they can be useful assessment tools.
	

	asst_m03_l04_a01_s01.xml_4_str
	Roll over the <b>folders</b> to learn more about three types of portfolios.
	

	asst_m03_l04_a01_s01.xml_5_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l04_a01_s01.xml_6_str
	1.
	

	asst_m03_l04_a01_s01.xml_7_str
	2.
	

	asst_m03_l04_a01_s01.xml_8_str
	Showcase Art Portfolio
	

	asst_m03_l04_a01_s01.xml_9_str
	Showcase portfolios are often used for evaluative purposes. This type of portfolio is a collection of an individual’s best and most representative work.
	

	asst_m03_l04_a01_s01.xml_10_str
	School Portfolio
	

	asst_m03_l04_a01_s01.xml_11_str
	Some schools keep portfolios that follow students from grade to grade throughout their school careers. Teachers can use these portfolios to get to know their students at the beginning of the school year and to make decisions about how best to meet their needs.
	

	asst_m03_l04_a01_s01.xml_12_str
	Math Work Portfolio
	

	asst_m03_l04_a01_s01.xml_13_str
	Students keep a work portfolio continuously over time, adding artifacts that document how they are progressing and reflections that describe their growth and learning. A critical component of a work portfolio is a teacher conference in which the student discusses the conclusions the portfolio illustrates.
	


	
	asst_m03_l04_a01_s02.xml
	

	asst_m03_l04_a01_s02.xml_1_str
	Portfolio Components
	

	asst_m03_l04_a01_s02.xml_2_str
	Since the purpose of a work portfolio is to document growth and progress, students select artifacts that show what and how they are learning, and explain why each entry was chosen. These portfolios change and grow over time as students add and delete entries. Some possible artifacts to be included in a work portfolio are:<li>Effective solution to a difficult problem</li><li>Creative use of technology to demonstrate understanding</li><li>Application to an out-of-school situation</li><li>Piece showcasing higher-order thinking</li>
	

	asst_m03_l04_a01_s02.xml_3_str
	Click the <b>folder</b> to see a student’s table of contents.
	

	asst_m03_l04_a01_s02.xml_4_str
	Roll over the <b>highlighted items</b> in the table of contents to see excerpts of the portfolio’s contents.
	

	asst_m03_l04_a01_s02.xml_5_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l04_a01_s02.xml_6_str
	1.
	

	asst_m03_l04_a01_s02.xml_7_str
	2.
	

	asst_m03_l04_a01_s02.xml_8_str
	3.
	

	asst_m03_l04_a01_s02.xml_9_str
	Dawn’s English Portfolio
	

	asst_m03_l04_a01_s02.xml_10_str
	<b>Writing</b><li>First Writing–Yellowstone Park</li><li>My Best Writing–Rosa Parks–An American Hero</li><li>Myth Planning</li><li>Storyboard for myth</li><li>2nd draft of myth</li><li>What I’ve learned about writing</li><br><b>Literature</b><li>Project on The Pearl–The Walrus Tusk Story</li><li>What I’ve learned about literature</li><br><b>Creativity</b><li>Beginning of year self-assessment</li><li>Example of Creativity</li><li>What I’ve learned about being more creative</li><br><b>Information Literacy</b><br>    1. Beginning of year self-assessment<br>    2. What I’ve learned about doing research
	

	asst_m03_l04_a01_s02.xml_11_str
	I chose this piece because it shows how I planned my myth. I learned that even though it seems to take a lot of time to plan a piece of writing, like my myth, it really was worth it in the end.
	

	asst_m03_l04_a01_s02.xml_12_str
	<b>Separation The Call</b><I><br>Gaia–Earth Mother, makes a journey to visit Uranus–the sky<br>Goes by chariot<br>Chariots run by Olympians (enemy)<br>Disguises herself to board the chariot<br>Sits at front of chariot<br><br>Picture of Gaia</i>
	

	asst_m03_l04_a01_s02.xml_13_str
	The most important thing I learned about writing is that, wow, I like to write! I never thought about that before, but I do.<br><br>Usually, when I write, I get really excited at the beginning, but then I lose interest and run out of time, so the ending is kind of a dud. By planning, I was able to focus all through the writing, and the end was just as good as the beginning.
	

	asst_m03_l04_a01_s02.xml_14_str
	I picked my project on The Pearl because it was the hardest thing for me to do. I only like stories that are about kids like me that live here in America in modern times.
	

	asst_m03_l04_a01_s02.xml_15_str
	I created this survey because I had the idea of putting a survey on our wiki. I don’t usually try new kinds of technology, so it was a risk for me to try this, but I figured it out, and everybody thought it was cool.
	

	asst_m03_l04_a01_s02.xml_16_str
	Close 
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	asst_m03_l04_a02_s01.xml_1_str
	Teachers Discuss Digital Portfolios
	

	asst_m03_l04_a02_s01.xml_2_str
	Anna, Bob, and Chris discuss how they might implement digital portfolios with their students.
	

	asst_m03_l04_a02_s01.xml_3_str
	1.
 Click the <b>teachers</b> to follow their discussion. <br><br>2.
 When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l04_a02_s01.xml_4_str
	You can drag the arrow to control the conversation.
	

	asst_m03_l04_a02_s01.xml_5_str
	Headphones/Speakers on!
	

	asst_m03_l04_a02_s01.xml_6_str
	Click Button
	

	asst_m03_l04_a02_s01.xml_7_str
	Have you tried portfolios in your class, Anna? I’m thinking of having my students keep a portfolio.
	

	asst_m03_l04_a02_s01.xml_8_str
	Yes, I tried this with two of my classes at the start of the school year, and I’ve been really impressed with my students’ reflection about their work. The portfolios help students step back and see their growth. Next semester, I’m going to have all my classes keep portfolios.
	

	asst_m03_l04_a02_s01.xml_9_str
	Click 1 Button Pop Up Title Text
	

	asst_m03_l04_a02_s01.xml_10_str
	Click 2 Button
	

	asst_m03_l04_a02_s01.xml_11_str
	I’m going to start with just a couple classes, too. I’m thinking of having them do digital portfolios. There should be some advantages.
	

	asst_m03_l04_a02_s01.xml_12_str
	Click 2 Button Pop Up Title Text
	

	asst_m03_l04_a02_s01.xml_13_str
	Now, you’re talking! I’ve been doing some research on digital portfolios. You two are good candidates since your students produce so much digital work. I could help students maintain their portfolios when they’re in the lab.
	

	asst_m03_l04_a02_s01.xml_14_str
	Click 3 Button
	

	asst_m03_l04_a02_s01.xml_15_str
	That’s great. I think students will be excited about this kind of collection of their work.
	

	asst_m03_l04_a02_s01.xml_16_str
	Right, technology is motivating for lots of students. And digital portfolios would allow students to include different kinds of technology products. I’m excited to get involved in this kind of assessment.
	


	
	asst_m03_l04_a02_s02.xml
	

	asst_m03_l04_a02_s02.xml_1_str
	Advantages of Digital and Paper-Based Portfolios
	

	asst_m03_l04_a02_s02.xml_2_str
	Paper-based portfolios with collections of printed artifacts are powerful tools for encouraging student reflection. Digital portfolios can accomplish the same goals using technology. Selecting which type of portfolio to implement depends on a teacher’s specific classroom situation.
	

	asst_m03_l04_a02_s02.xml_3_str
	1.  Roll over the <b>screen</b> and the <b>folder</b> to learn more<br>     about portfolio formats.
	

	asst_m03_l04_a02_s02.xml_4_str
	2.  When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l04_a02_s02.xml_5_str
	<b>Paper-Based Portfolios</b>
	

	asst_m03_l04_a02_s02.xml_6_str
	<b>Advantages</b><br><br><li>Require no special skills training for students</li><li>Can be created from ordinary classroom materials</li>
	

	asst_m03_l04_a02_s02.xml_7_str
	<b>Disadvantages</b><br><br><li>Require shelving and/or filing cabinets for storage</li><li>Can only be viewed by a few people at a time</li><li>Can include printed documents, drawings, diagrams, and photos only</li><li>Are limited in how much content they can hold</li>
	

	asst_m03_l04_a02_s02.xml_8_str
	Digital Portfolios
	

	asst_m03_l04_a02_s02.xml_9_str
	Digital Portfolios 
	

	asst_m03_l04_a02_s02.xml_10_str
	<b>Advantages</b><br><br><li>Allow for a wide range of types of artifacts, such as audio, video, and online creations</li><li>Can be viewed by an infinite number of people online or on a removable disk (such as a CD or flash drive)</li><li>Can cross-reference works for portfolios for different subjects and purposes</li>
	

	asst_m03_l04_a02_s02.xml_11_str
	<b>Disadvantages</b><br><br><li>May require a network server for storage</li><li>Require extensive and expensive access to technology, such as computers and scanners
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	asst_m03_l04_a02_s03.xml_1_str
	Implementation of Digital Portfolios
	

	asst_m03_l04_a02_s03.xml_2_str
	The possibilities for documenting different kinds of artifacts and demonstrations of learning can be expanded through the use of digital portfolios. Teachers and students must be careful, however, to refrain from making the portfolio a type of “digital scrapbook” instead of a purposeful collection for examination of learning.
	

	asst_m03_l04_a02_s03.xml_3_str
	Even a teacher who has used paper-based portfolios needs to do some careful planning before going digital.
	

	asst_m03_l04_a02_s03.xml_4_str
	1.  Open <b>Tips for Digital Portfolios.</b>
	

	asst_m03_l04_a02_s03.xml_5_str
	2.  Roll over the <b>teacher’s thoughts</b> to follow her<br>     thinking as she considers using digital portfolios.
	

	asst_m03_l04_a02_s03.xml_6_str
	3.  When you are finished, click <b>Next</b> to continue<br>     to <b>Lesson 5</b>.
	

	asst_m03_l04_a02_s03.xml_7_str
	Collaborators
	

	asst_m03_l04_a02_s03.xml_8_str
	Step 2: Develop Curriculum-Framing Questions
	

	asst_m03_l04_a02_s03.xml_9_str
	Step 3: Plan Assessment
	

	asst_m03_l04_a02_s03.xml_10_str
	Step 4: Design Activities
	

	asst_m03_l04_a02_s03.xml_11_str
	Revisit Assessment
	

	asst_m03_l04_a02_s03.xml_12_str
	Recheck Goals
	

	asst_m03_l04_a02_s03.xml_13_str
	<b>Purpose?</b>
	

	asst_m03_l04_a02_s03.xml_14_str
	What will be the purpose of the portfolio? If it is a work portfolio, who will need or want to see it? Does it need to be available to lots of people?
	

	asst_m03_l04_a02_s03.xml_15_str
	<b>Software?</b>
	

	asst_m03_l04_a02_s03.xml_16_str
	What kind of software do I have? Do I want to use readily available applications like word processing and multimedia software? What are the costs and benefits of different applications?
	

	asst_m03_l04_a02_s03.xml_17_str
	<b>Equipment?</b>
	

	asst_m03_l04_a02_s03.xml_18_str
	Do my students have access to the kind of equipment they need to take advantage of the digital portfolio format? 
	

	asst_m03_l04_a02_s03.xml_19_str
	<b>Connectivity?</b>
	

	asst_m03_l04_a02_s03.xml_20_str
	How connected is my classroom and my school? Can my students use Web 2.0 tools like wikis, blogs, and online documents or presentations to create their portfolios?
	

	asst_m03_l04_a02_s03.xml_21_str
	<b>Student Skills?</b>
	

	asst_m03_l04_a02_s03.xml_22_str
	What do my students need to know to use the equipment and software necessary to create digital portfolios? Will I have to spend class time teaching the skills they need?
	


	
	asst_m03_l05_a01_s01.xml
	

	asst_m03_l05_a01_s01.xml_1_str
	Instruments for Assessing 21st Century Skills
	

	asst_m03_l05_a01_s01.xml_2_str
	Portfolios are one of the methods that can be used to assess students’ 21st century skills. Other methods, such as discussions, observations, and conferences, also help students and teachers learn how the development of important skills like creativity and information are progressing.
	

	asst_m03_l05_a01_s01.xml_3_str
	A variety of instruments can be used to record data about student learning and to prompt student thinking.
	

	asst_m03_l05_a01_s01.xml_4_str
	Roll over the <b>items on the bulletin board</b> to see examples of instruments used to assess 21st century skills.
	

	asst_m03_l05_a01_s01.xml_5_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l05_a01_s01.xml_6_str
	1.<br><br><br><br>2.
	

	asst_m03_l05_a01_s01.xml_7_str
	Collaboration Checklist
	

	asst_m03_l05_a01_s01.xml_8_str
	Reflective Journals
	

	asst_m03_l05_a01_s01.xml_9_str
	Anecdotal Observations
	

	asst_m03_l05_a01_s01.xml_10_str
	Conference Questions
	

	asst_m03_l05_a01_s01.xml_11_str
	Excerpt of Reasoning Rubric
	


	
	asst_m03_l05_a01_s02.xml
	

	asst_m03_l05_a01_s02.xml_1_str
	Assessment Instruments in the Classroom
	

	asst_m03_l05_a01_s02.xml_2_str
	Good assessment instruments are flexible and can be used with different methods to meet a variety of purposes.
	

	asst_m03_l05_a01_s02.xml_3_str
	<b>Excerpt of Research Process Rubric</b>
	

	asst_m03_l05_a01_s02.xml_4_str
	Generating a Question
	

	asst_m03_l05_a01_s02.xml_5_str
	4
	

	asst_m03_l05_a01_s02.xml_6_str
	3
	

	asst_m03_l05_a01_s02.xml_7_str
	2
	

	asst_m03_l05_a01_s02.xml_8_str
	I pose a thoughtful, creative question that interests and challenges me.
	

	asst_m03_l05_a01_s02.xml_9_str
	I pose a focused question that interests and challenges me.
	

	asst_m03_l05_a01_s02.xml_10_str
	I pose a question that is easy to answer.
	

	asst_m03_l05_a01_s02.xml_11_str
	1.
	

	asst_m03_l05_a01_s02.xml_12_str
	2.
	

	asst_m03_l05_a01_s02.xml_13_str
	3.
	

	asst_m03_l05_a01_s02.xml_14_str
	Roll over each <b>caption</b> to see ways a rubric can be used to enhance student learning.
	

	asst_m03_l05_a01_s02.xml_15_str
	Click the <b>Next</b> button under the caption to see different assessment methods.
	

	asst_m03_l05_a01_s02.xml_16_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m03_l05_a01_s02.xml_17_str
	Next
	

	asst_m03_l05_a01_s02.xml_18_str
	Back
	

	asst_m03_l05_a01_s02.xml_19_str
	Research Rubric
	

	asst_m03_l05_a01_s02.xml_20_str
	A rubric describes the traits that will be assessed during a research project and describes what the traits look like at different levels of performance.
	

	asst_m03_l05_a01_s02.xml_21_str
	Self-Assessment
	

	asst_m03_l05_a01_s02.xml_22_str
	After a research project, a student uses a rubric to self-assess the research process and to set goals for the next project.
	

	asst_m03_l05_a01_s02.xml_23_str
	Peer Assessment
	

	asst_m03_l05_a01_s02.xml_24_str
	A student listens to a peer do a think-aloud on the research process and uses a rubric to give feedback.
	

	asst_m03_l05_a01_s02.xml_25_str
	Conference
	

	asst_m03_l05_a01_s02.xml_26_str
	A teacher uses the rubric to prompt a student to think reflectively about the research process and generate alternative strategies to improve a final product.
	

	asst_m03_l05_a01_s02.xml_27_str
	Grading
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	Then review the objectives shown that Anna created from the targeted learning goals.
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	<b>Anna's Objectives</b>
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	Students will be able to:<li>Apply triangulation concepts to complex bridge systems</li><li>Represent relationships among triangles and quadrilaterals using their defining properties</li><li>Analyze the strengths and weaknesses of structures</li><li>Create procedures for constructing and testing components of a structure</li><li>Compare and contrast the strengths of different components of a structure</li><li>Research bridge types and their structural designs</li><li>Create models, evaluate features, and incorporate into their own design</li><li>Use measurement, scale factor, and geometric properties to draw accurate scale models</li><li>Gather, organize, analyze, display, and process information to identify solutions and report results</li>
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	Review the objectives on the notepad and think about how you could revise to make them measurable and more focused on content and 21st century skills.
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	Click the <b>notepad</b> to view possible revised objectives.
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	1. Students will create persuasive presentations defending<br>    the protection of a specific marine ecosystem<br>    for a selected audience.
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	Example Objectives 
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	Read objectives from sample projects that clearly show what students will learn, are supported and derived from the unit's targeted content standards, and incorporate 21st century skills.
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	Click <b>each image</b> to read about the project and then click the <b>objectives</b> for the project.<br><br>When you are finished, click <b>Next</b> to continue.
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	In this conservation project, middle school students play the role of waste management consultants, and analyze past and current waste management practices at their school and community. Read the [extra1]<a href="resources/Trash_Objectives.pdf" target="_blank"><u>Trash Objectives</u></a>[/extra].
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	Elementary students travel the world as they read the many tales of Cinderella and rewrite it from another point of view. Read the [extra1]<a href="resources/Cinderella_Objectives.pdf" target="_blank"><u>Cinderella Objectives</u></a>[/extra] for this project.
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	In this project, middle school students correspond with Peace Corps volunteers working around the world as they tackle problems facing people in developing countries. Read the [extra1]<a href="resources/Ambassador_Objectives.pdf" target="_blank"><u>Ambassador Objectives</u></a> [/extra]for this project.
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	Which learning objectives will help the teacher assess important learning goals? (Objectives tie to standards, are measurable, and incorporate 21st century skills.)
	

	asst_m04_l01_a02_s04.xml_3_str
	Choose all that apply, and click <b>Submit</b>.
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	<b>Not quite.</b> The correct answer is now shown. These objectives are measurable, content specific, and incorporate 21st century skills. For example, “use desktop publishing skills” is difficult to measure.<br><br>Click <b>Next</b> to continue.
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	Objectives Assessment
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	Anna, Bob, and Chris want to know how to assess the objectives they wrote for their projects. They decide to review Anna's objectives and brainstorm possible methods to assess them. Anna can then choose the most appropriate assessments from their list.
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	Action Plan Activity
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	1.  In this module, focus on a single project as you complete each<br>     Your Turn activity. Note that planning steps build on each other.<br><br>2.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>3.  Remember to update your Action Plan checklist.<br><br>4.  When you are finished, click <b>Next</b> to continue to <b>Lesson 2</b>. 
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	Your Turn
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	Choose standards and write objectives for your unit in <i>Module 4, Lesson 1, Activity 2</i> of your Action Plan. Remember to write objectives that tie to targeted standards, are measurable, and incorporate 21st century skills.
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	Teachers Discuss Assessment Plans
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	Anna, Bob, and Chris are discussing how to start writing assessment plans.
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	1.  Click the <b>teachers</b> to see how they help each<br>     other decide on first steps for writing assessment <br>     plans.
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	2.  When you are finished, click <b>Next</b> to continue.
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	You can drag the arrow to control the conversation
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	Now that we've chosen standards and written objectives, we need to plan our assessment strategies.
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	You're right. We need to determine when to assess and who will do the assessing–the student, their peers, or us.
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	We also need to make sure students are ready to participate in new assessment methods.
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	And we need to make sure that we gather information on every student. I worry that I'm often missing the quiet students.
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	We all want to use more student-centered assessment strategies. For my project, I want to assess my students' ability to conduct research, display creative behaviors, collaborate, practice self- and peer assessment, and reflect on their learning.
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	Sample Assessment Timelines
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	An assessment timeline is a useful tool for planning assessment strategies across a project. A timeline presents a visual way to review the sequence of assessment to determine a balance of purposes, methods, and instruments. Review some assessment timelines from several projects.
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	Click <b>each project</b> to see a sample assessment timeline.<br><br>When you are finished, click <b>Next</b> to continue.
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	Teachers Discuss Purposes of Assessment
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	Anna, Bob, and Chris reviewed the sample assessment timelines and now have questions they want to discuss.
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	1.  Click the <b>teachers</b> to follow the discussion<br>     about the assessment timelines.
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	2.  When you are finished, click <b>Next</b> to continue.
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	Thanks for sharing those timelines Bob. They really help me visualize the flow of assessments across a unit.
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	It’s very useful to organize the assessments into before, during, and after sections. I know sometimes I didn’t include many assessments before a project began. A timeline will help me check on prior knowledge to gauge students’ needs.
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	A timeline is a great place to map your initial ideas and then double check to see if you planned assessments for all purposes. You can always capture more details about the process and purpose in the plan, but your first step should be creating the assessment timeline.
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	I think I’m ready to draft an assessment timeline for my project.
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	Anna’s Assessment Timeline
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	After reviewing the sample assessment timelines, Anna creates a draft timeline for her Bridges unit.
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	1.  Review Anna’s Assessment Timeline.
	

	asst_m04_l02_a02_s03.xml_4_str
	2.  Roll over the <b>Before, During, and After<br>     sections</b> to read Anna's thinking.<br><br>3.  When you are finished, click <b>Next</b> to continue.
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	I include assessments to gauge student needs and provide opportunities for students to self-assess their thinking processes.
	

	asst_m04_l02_a02_s03.xml_7_str
	During the Project
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	I provide checklists and rubrics to encourage student collaboration, self-direction, and metacognition. I also include several methods for me to check for understanding and monitor progress.
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	After the Project
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	I provide students with methods to demonstrate their understanding and set goals for future learning.
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	Action Plan Activity
	

	asst_m04_l02_a02_s04.xml_2_str
	1.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  After you are finished, click <b>Next</b> to continue to <b>Lesson 3</b>.
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	Your Turn
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	Create an assessment timeline in Module 4, Lesson 2, Activity 2 of your Action Plan. Remember to plan assessments throughout the project that meet all five purposes: <li>- Gauging Student Needs</li><li>- Encouraging Collaboration and Self-Direction</li><li>- Monitoring Progress</li><li>- Checking Understanding and Encouraging <br>  Metacognition</li><li>- Demonstrating Understanding</li>
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	Teachers Discuss the Assessment Plan
	

	asst_m04_l02_a03_s01.xml_2_str
	Anna, Chris, and Bob review Anna's assessment timeline and discuss the next step in assessment development.
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	Not only do they want to think about when to assess, but also how the assessment results will be used to improve student learning.
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	1.  Click the <b>teachers</b> to follow their discussion<br>     on how to create an assessment table that describes<br>     the process and purpose of each assessment.
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	2.  When you are finished, click <b>Next</b> to continue.
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	You can drag the arrow to control the conversation.
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	I created a draft assessment timeline for my project. Now I'm ready to work on describing the assessment strategies.
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	At this stage, it’s good to have that simple table that describes the purpose, methods, and who uses the instrument.
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	I completely agree. An organized summary of my assessment strategies will allow me to provide appropriate feedback and instruction at key points during the project.
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	Bob, do you have an example of the details that should be included?
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	Assessment Strategies Table
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	Anna, Chris, and Bob review a table of assessment strategies. The table describes how each assessment in the timeline will be implemented, who will be using it, and how the assessment information will be used.
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	Roll over <b>each assessment</b> in the table to read about its process and purpose.
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	When you are finished, click <b>Next</b> to continue.
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	Assessment
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	Process and Purpose of Assessment
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	Anecdotal Notes
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	Teachers use notes from observations and interactions with individuals and groups to provide documentation for final assessment. The notes can also be used to monitor progress, provide feedback, and adjust instruction.
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	Questioning
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	Teachers use questioning strategies to monitor student progress, probe for understanding, and engage students in higher-order thinking. Teachers question students when circulating during group and individual work time as well as during conferences.
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	Journals
	

	asst_m04_l02_a03_s02.xml_14_str
	Students use journals to record research notes and answer reflective questions. Teachers review journals during conferences to provide feedback, clarify misunderstandings, and provide additional lessons, if necessary. Teachers also review journals at the end of units to assess content knowledge, analysis, and synthesis skills.
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	Group Conferences
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	Teachers meet with groups and individuals to make sure they are learning what they need to learn, answer any questions, and assess individual progress. Conferences provide students with the time to ask questions and clarify information.
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	Project Rubric/ Scoring Guide
	

	asst_m04_l02_a03_s02.xml_18_str
	Students use project rubrics to ensure they meet expectations and to help them produce high-quality work. Peers use project rubrics to provide feedback to classmates. Teachers use project rubrics to assess final products or performances.
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	Assessments Throughout Project
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	An assessment timeline and table of assessment strategies together make up an assessment plan. Take a closer look at an assessment plan in action.
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	1.
	

	asst_m04_l02_a03_s03.xml_4_str
	2.
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	3.
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	Roll over each <b>picture caption</b> to read more strategies.
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	Click the <b>Next</b> button under the caption to see the next picture.
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	When you are finished, click <b>Next</b> to continue.
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	Next
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	Back
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	Set up project
	

	asst_m04_l02_a03_s03.xml_12_str
	Provide project plans, checklists, and reflection prompts to help guide students through the process of setting up and carrying out projects. Students use journals or K-W-L-H charts to reflect on how they learn and to set goals for the upcoming unit.
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	Tap prior knowledge
	

	asst_m04_l02_a03_s03.xml_14_str
	Use graphic organizers, brainstorming, questioning, writing, and discussions prior to instruction to assess students’ background experiences, skills, attitudes, and misconceptions. Students use these methods to make connections between what they already know and what they will be learning.
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	Set expectations
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	Review the project rubric that defines the criteria for assessment. Get feedback on expectations, answer any questions, and consider adjusting criteria based on student input.
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	Check for understanding
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	Use several strategies to collect information about student learning processes and concept acquisition throughout the unit. These include journals, anecdotal notes, questioning, conferences, peer feedback, and performance assessments. Provide feedback based on the information gathered to address misconceptions and other learning issues appropriately.
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	Monitor progress
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	Use checklists, learning logs, reflections, conferences, and project plans to help students stay on track during a project. These strategies allow students to self-manage as they complete open-ended tasks.
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	Encourage collaboration
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	Model questioning strategies, and use observation checklists and anecdotal notes to monitor group processes. Provide students with questionnaires, checklists, rubrics, and prompts.
	

	asst_m04_l02_a03_s03.xml_23_str
	Promote self- and peer assessment
	

	asst_m04_l02_a03_s03.xml_24_str
	Effective methods for promoting self- and peer assessment include checklists, rubrics, and journal prompts. Peer assessment is an important step toward self-assessment, a critical skill for self-direction. As students determine characteristics of their peers’ work and thinking, they develop an internal sense of quality. They can then use this knowledge to assess their own work and learning processes. 
	

	asst_m04_l02_a03_s03.xml_25_str
	Demonstrate learning
	

	asst_m04_l02_a03_s03.xml_26_str
	Use assessments at the end of the unit to assess students’ understanding and skills, and provide feedback on the quality of work. Students can self- and peer assess using rubrics, scoring guides, portfolios, and student-led conferences.
	

	asst_m04_l02_a03_s03.xml_27_str
	Reflect and set goals
	

	asst_m04_l02_a03_s03.xml_28_str
	Provide students with opportunities to assess their own thinking and learning, reflect on methods for improvement, and set new learning goals. Effective assessments include journal prompts, checklists, rubrics, and project plans.
	


	
	asst_m04_l02_a03_s04.xml
	

	asst_m04_l02_a03_s04.xml_1_str
	Assessment Plan Practice
	

	asst_m04_l02_a03_s04.xml_2_str
	Chris wants to vary her assessment strategies throughout the project. Review her assessment goals and determine which assessment is the best for reaching each goal. 
	

	asst_m04_l02_a03_s04.xml_3_str
	Drag each assessment to the appropriate goal, and then click <b>Submit.</b>
	

	asst_m04_l02_a03_s04.xml_4_str
	Click <b>Next</b> to continue.
	

	asst_m04_l02_a03_s04.xml_5_str
	I need to learn about my students’ prior knowledge and understanding about the topic.
	

	asst_m04_l02_a03_s04.xml_6_str
	My students need to write their thoughts and reflections periodically throughout a unit.
	

	asst_m04_l02_a03_s04.xml_7_str
	I want my students to assess each other’s creativity skills.
	

	asst_m04_l02_a03_s04.xml_8_str
	I want my students to understand the expectations of the project and to monitor the quality of their work as they create their projects.
	

	asst_m04_l02_a03_s04.xml_9_str
	Brainstorm
	

	asst_m04_l02_a03_s04.xml_10_str
	Journals
	

	asst_m04_l02_a03_s04.xml_11_str
	Checklist
	

	asst_m04_l02_a03_s04.xml_12_str
	Project Rubric
	

	asst_m04_l02_a03_s04.xml_13_str
	
	

	asst_m04_l02_a03_s04.xml_14_str
	SUBMIT
	

	asst_m04_l02_a03_s04.xml_15_str
	TRY AGAIN
	

	asst_m04_l02_a03_s04.xml_16_str
	Show Correct Answers
	

	asst_m04_l02_a03_s04.xml_17_str
	Show My Answers
	

	asst_m04_l02_a03_s04.xml_18_str
	<b>Correct</b>. The assessments shown can provide the information Chris needs for each assessment purpose.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m04_l02_a03_s04.xml_19_str
	<b>Incorrect</b>. The correct answer is now shown. These assessments can provide the information Chris needs for each assessment purpose.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m04_l02_a03_s04.xml_20_str
	<b>Not quite</b>. The correct answer is now shown. These assessments can provide the information Chris needs for each assessment purpose.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m04_l02_a03_s04.xml_21_str
	<b>Not quite. Try again.</b>
	

	asst_m04_l02_a03_s04.xml_22_str
	Transcript text goes here.
	


	
	asst_m04_l02_a03_s05.xml
	

	asst_m04_l02_a03_s05.xml_1_str
	Action Plan Activity
	

	asst_m04_l02_a03_s05.xml_2_str
	1.  You may wish to open <b>Anna’s Assessment Plan</b>.<br><br>2.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>3.  Remember to update your Action Plan checklist.<br><br>4.  When you are finished, click <b>Next</b> to continue to <b>Lesson 3</b>.
	

	asst_m04_l02_a03_s05.xml_3_str
	Your Turn
	

	asst_m04_l02_a03_s05.xml_4_str
	Complete an assessment plan for your unit in Module 4, Lesson 2, Activity 3 of your Action Plan. Develop a table of assessment strategies that aligns to the Assessment Timeline you created in Activity 2.
	


	
	asst_m04_l03_a01_s01.xml
	

	asst_m04_l03_a01_s01.xml_1_str
	Teachers Discuss Assessment of Products and Performances
	

	asst_m04_l03_a01_s01.xml_2_str
	Anna, Bob, and Chris are ready to develop the assessments they've outlined in their assessment plans.
	

	asst_m04_l03_a01_s01.xml_3_str
	1.  Click the <b>teachers</b> to listen as they<br>     discuss assessing products and performances.
	

	asst_m04_l03_a01_s01.xml_4_str
	2.  When you are finished, click <b>Next</b> to continue.
	

	asst_m04_l03_a01_s01.xml_5_str
	You can drag the arrow to control the conversation
	

	asst_m04_l03_a01_s01.xml_6_str
	I’m ready to create some of these assessments. How about you, Bob?
	

	asst_m04_l03_a01_s01.xml_7_str
	I'd like to concentrate on the assessments that take place at the end of the project, where my students can demonstrate their knowledge and skills. I think starting with the end in mind will help me think about the criteria for student success.
	

	asst_m04_l03_a01_s01.xml_8_str
	I like that idea. We can determine which concepts, skills, and knowledge we want to assess at the end of the project. With that, we can double check our assessment plans to see if our assessments will ensure student success on the final product or performance.
	

	asst_m04_l03_a01_s01.xml_9_str
	Are you assessing 21st century skills with the final assessment only or during the project, as well?
	

	asst_m04_l03_a01_s01.xml_10_str
	I want to do both. I'm going to include some 21st century skills in my final assessment, but I also want to provide feedback to students as they practice the skills before and during the project.
	

	asst_m04_l03_a01_s01.xml_11_str
	I think I'm going to include several 21st century skills in my final assessment. I want my students to show what they’ve learned about content and other skills, like working with others, creativity, and reflecting on their learning processes.
	

	asst_m04_l03_a01_s01.xml_12_str
	Me too. I think a project rubric along with reflections will allow my students to demonstrate their understanding and skills. 
	


	
	asst_m04_l03_a01_s02.xml
	

	asst_m04_l03_a01_s02.xml_1_str
	Rubric Adaptation Example
	

	asst_m04_l03_a01_s02.xml_2_str
	Anna has used a project rubric for her Bridges unit in the past. She wants to adapt the rubric for this project by making it more student-centered and adding several traits to match her objectives.
	

	asst_m04_l03_a01_s02.xml_3_str
	1.
	

	asst_m04_l03_a01_s02.xml_4_str
	2.
	

	asst_m04_l03_a01_s02.xml_5_str
	3.
	

	asst_m04_l03_a01_s02.xml_6_str
	Roll over the <b>blue highlighted sections</b> of Anna's previous rubric to view how she adapted the rubric for this project.
	

	asst_m04_l03_a01_s02.xml_7_str
	Open the <b>Bridges Presentation Rubric</b> to review Anna's final rubric.
	

	asst_m04_l03_a01_s02.xml_8_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m04_l03_a01_s02.xml_9_str
	Anna would like students to take ownership of their learning, so she changes the language to “I” and “Our” statements.
	

	asst_m04_l03_a01_s02.xml_10_str
	During this project, Anna wants to help students assess their skills in research and mathematical understanding. She removes the mechanics trait and adds new traits she wants her students to consider while they work on their final presentations.
	

	asst_m04_l03_a01_s02.xml_11_str
	<b>Anna's First Presentation Rubric</b>
	

	asst_m04_l03_a01_s02.xml_12_str
	5
	

	asst_m04_l03_a01_s02.xml_13_str
	3
	

	asst_m04_l03_a01_s02.xml_14_str
	1
	

	asst_m04_l03_a01_s02.xml_15_str
	<b>Portfolio</b>
	

	asst_m04_l03_a01_s02.xml_16_str
	The groups portfolio to the town council provides clear and convincing evidence for their choice of design, accurate and detailed blueprints of the model bridge, and other supporting documentation including a concept web, graph, charts, and photos.
	

	asst_m04_l03_a01_s02.xml_17_str
	The groups portfolio to the town council provides evidence for their choice of design, accurate blueprints of the model bridge, and some supporting documentation such as a concept web, graphs, charts, and photos.
	

	asst_m04_l03_a01_s02.xml_18_str
	The groups portfolio to the town council provides minimal evidence for their choice of design, blueprints of the model bridge with errors, and one other supporting document: either, a concept web, graphs, charts, or photo.
	

	asst_m04_l03_a01_s02.xml_19_str
	<b>Content</b>
	

	asst_m04_l03_a01_s02.xml_20_str
	The groups presentation and portfolio cover all elements relating to the bridge design in depth with details and examples. Their subject knowledge is excellent.
	

	asst_m04_l03_a01_s02.xml_21_str
	The groups presentation and portfolios include essential knowledge about the bridge design. Their subject knowledge appears to be good.
	

	asst_m04_l03_a01_s02.xml_22_str
	The groups presentation and portfolios include essential information about the bridge design but there are 1-2 factual errors.
	

	asst_m04_l03_a01_s02.xml_23_str
	<b>Organization of Presentation (Individual)</b>
	

	asst_m04_l03_a01_s02.xml_24_str
	The content is well organized using headings and subheadings effectively to convey relationships among ideas.
	

	asst_m04_l03_a01_s02.xml_25_str
	The content is well organized using headings or bulleted lists to group related material.
	

	asst_m04_l03_a01_s02.xml_26_str
	The content is logically organized for the most part.
	

	asst_m04_l03_a01_s02.xml_27_str
	<b>Michanics</b>
	

	asst_m04_l03_a01_s02.xml_28_str
	Student shows clear evidence of proofreading with no noticeable errors in the work.
	

	asst_m04_l03_a01_s02.xml_29_str
	Student shows adequate evidence of proofreading with few errors in the work.
	

	asst_m04_l03_a01_s02.xml_30_str
	Student shows some evidence of proofreading, and the work has errors.
	

	asst_m04_l03_a01_s02.xml_31_str
	Our portfolio to the town council provides clear and convincing evidence for our choice of design, accurate and detailed blueprints of our model bridge, and other supporting documentation including a concept web, graph, charts, and photos.
	

	asst_m04_l03_a01_s02.xml_32_str
	Our portfolio to the town council provides evidence for our choice of design, accurate blueprints of our model bridge, and some supporting documentation such as a concept web, graphs, charts, and photos.
	

	asst_m04_l03_a01_s02.xml_33_str
	Our portfolio to the town council provides minimal evidence for their choice of design, blueprints of our model bridge with errors, and one other supporting document: either, a concept web, graphs, charts, or photo.
	

	asst_m04_l03_a01_s02.xml_34_str
	<b>Research (Individual)</b>
	

	asst_m04_l03_a01_s02.xml_35_str
	I gather significant information from an extensive variety of sources and assess the reliability of all my sources. I sort and classify my information into meaningful categories, and I revise my categories as I collect more information.
	

	asst_m04_l03_a01_s02.xml_36_str
	I choose relevant information from a variety of reliable source. I sort and classify my information, and revise my categories, if necessary. 
	

	asst_m04_l03_a01_s02.xml_37_str
	I choose general information from a variety of sources, and my sources are not consistently reliable. I sort and classify my information with some consistency. 
	

	asst_m04_l03_a01_s02.xml_38_str
	<b>Understanding (Individual)</b>
	

	asst_m04_l03_a01_s02.xml_39_str
	I effectively demonstrate a thorough understanding of the importance of geometry in the modern world by providing an insightful explanation with many detailed examples drawn from my work in the unit. 
	

	asst_m04_l03_a01_s02.xml_40_str
	I accurately provide details about the importance of geometry in the modern world.
	

	asst_m04_l03_a01_s02.xml_41_str
	I provide a few examples about the importance of geometry in the modern world. 
	

	asst_m04_l03_a01_s02.xml_42_str
	<b>Persuasiveness</b>
	

	asst_m04_l03_a01_s02.xml_43_str
	Our key points are detailed and clear with excellent visuals to support details. We completely persuade the audience to agree or side with our proposal.
	

	asst_m04_l03_a01_s02.xml_44_str
	Our key points are clear but lack detail. Our visuals support our points. We are able to persuade most of the audience to agree or side with our proposal.
	

	asst_m04_l03_a01_s02.xml_45_str
	Our key points are a little difficult to understand, but we included critical components. The connections between our visuals and the key points are hard to see. The audience is somewhat persuaded but has many questions.
	

	asst_m04_l03_a01_s02.xml_46_str
	<b>Collaboration <br>on<br> presentation</b>
	

	asst_m04_l03_a01_s02.xml_47_str
	Our presentation is well rehearsed with smooth delivery that holds the audience’s attention. Slides are constantly referred to and enhance the presentation.
	

	asst_m04_l03_a01_s02.xml_48_str
	Our presentation is rehearsed with fairly smooth delivery that holds the audience’s attention most of the time. slides are often referred  to and enhance the presentation.
	

	asst_m04_l03_a01_s02.xml_49_str
	Our delivery is not smooth, but we are able to maintain the audience’s interest most of the time. Slides are rarely referred to.
	


	
	asst_m04_l03_a01_s03.xml
	

	asst_m04_l03_a01_s03.xml_1_str
	Product and Performance Rubric Adaptation
	

	asst_m04_l03_a01_s03.xml_2_str
	Most of the time, teachers can adapt existing rubrics. When adapting existing rubrics, several questions help ensure the adaptation meets the assessment objectives.<li>What concept, skill, strategy, or knowledge do I want to assess?</li><li>What should my students know?</li><li>At what level should my students be performing?</li>
	

	asst_m04_l03_a01_s03.xml_3_str
	1.  Click the <b>document</b> Anna and Bob are<br>     reading to view the guidelines they<br>     follow when adapting their product and<br>     performance rubrics.<br><br>2.  When you are finished, click <b>Next</b><br>     to continue.
	

	asst_m04_l03_a01_s03.xml_4_str
	<b>Traits</b><br>    1.  List traits that meet your objectives.<br>    2.  Find assessments that contain the traits.<br>    3.  Choose the most relevant traits and descriptors<br>         and add your own content.<br>    4.  Limit the number of traits to those that can be<br>         adequately assessed.<br><br><b>Descriptors</b><br>    1.  Write or modify descriptors in terms of observable<br>         student behaviors or product characteristics.<br>    2.  Use age-appropriate, student-friendly language.<br>    3.  Order the traits in the rubric from most to least<br>         important.<br>    4.  Finally, compare the final rubric to your objectives.<br>    5.  Make any necessary revisions.
	

	asst_m04_l03_a01_s03.xml_5_str
	Close
	


	
	asst_m04_l03_a02_s01.xml
	

	asst_m04_l03_a02_s01.xml_1_str
	Checklist to Rubric Adaptation
	

	asst_m04_l03_a02_s01.xml_2_str
	Bob used a Creativity Checklist in his classroom during previous projects. He wants to adapt this checklist to a Creativity Rubric for his students to use during the Enduring Heroes project.
	

	asst_m04_l03_a02_s01.xml_3_str
	1.
	

	asst_m04_l03_a02_s01.xml_4_str
	2.
	

	asst_m04_l03_a02_s01.xml_5_str
	Roll over the <b>Creativity Checklist items</b> to view how Bob changed the items to traits and descriptors in a rubric for student use.
	

	asst_m04_l03_a02_s01.xml_6_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m04_l03_a02_s01.xml_7_str
	<b>Creativity Checklist</b>
	

	asst_m04_l03_a02_s01.xml_8_str
	<b>Name</b>
	

	asst_m04_l03_a02_s01.xml_9_str
	<b>Notes</b>
	

	asst_m04_l03_a02_s01.xml_10_str
	Student uses strategies to think of ideas.
	

	asst_m04_l03_a02_s01.xml_11_str
	Student generates many unusual and unique ideas.
	

	asst_m04_l03_a02_s01.xml_12_str
	Student notices similarities among unlike ideas and objects.
	

	asst_m04_l03_a02_s01.xml_13_str
	Student notices unusual patterns in language and nature.
	

	asst_m04_l03_a02_s01.xml_14_str
	Student weighs benefits and possible negative outcomes when deciding to take risks.
	

	asst_m04_l03_a02_s01.xml_15_str
	Student enjoys trying new ideas and tasks.
	

	asst_m04_l03_a02_s01.xml_16_str
	Student determines whether ideas are worth pursuing.
	

	asst_m04_l03_a02_s01.xml_17_str
	Student uses rubrics to decide if work is high quality.
	

	asst_m04_l03_a02_s01.xml_18_str
	Student adds rich, concrete detail to ideas.
	

	asst_m04_l03_a02_s01.xml_19_str
	Excellent
	

	asst_m04_l03_a02_s01.xml_20_str
	Good
	

	asst_m04_l03_a02_s01.xml_21_str
	Fair
	

	asst_m04_l03_a02_s01.xml_22_str
	<b>Fluency</b>
	

	asst_m04_l03_a02_s01.xml_23_str
	I use my knowledge and skills in the subject matter along with several strategies (such as list making, sketching, and freewriting) to generate many possible ideas.
	

	asst_m04_l03_a02_s01.xml_24_str
	I can generate several ideas.
	

	asst_m04_l03_a02_s01.xml_25_str
	With help, I can think of more than one idea.
	

	asst_m04_l03_a02_s01.xml_26_str
	Flexibility
	

	asst_m04_l03_a02_s01.xml_27_str
	I can look at objects, processes, and systems from a variety of perspectives in order to come up with ways to make them more efficient, beautiful, or useful.
	

	asst_m04_l03_a02_s01.xml_28_str
	I can look at objects, processes, and systems from more than one perspective to make them better.
	

	asst_m04_l03_a02_s01.xml_29_str
	With help, I can look at objects, processes, and systems from more than one perspective to make them better.
	

	asst_m04_l03_a02_s01.xml_30_str
	Risk-taking
	

	asst_m04_l03_a02_s01.xml_31_str
	I seek out new experiences without worrying about what others think of me or whether I will make mistakes.
	

	asst_m04_l03_a02_s01.xml_32_str
	I try new experiences without worrying too much about making mistakes or what others will think of me.
	

	asst_m04_l03_a02_s01.xml_33_str
	Sometimes, I avoid experiences if I think I will not succeed.
	

	asst_m04_l03_a02_s01.xml_34_str
	Evaluation
	

	asst_m04_l03_a02_s01.xml_35_str
	I have the confidence in my intuition and abilities to know whether my ideas are worth pursuing and if the finished product or performance has value.
	

	asst_m04_l03_a02_s01.xml_36_str
	I usually know whether my ideas are worth pursuing and if my finished product or performance has value.
	

	asst_m04_l03_a02_s01.xml_37_str
	I need a lot of help to determine whether my ideas are worth working on and if my work is of high quality.
	

	asst_m04_l03_a02_s01.xml_38_str
	Elaboration
	

	asst_m04_l03_a02_s01.xml_39_str
	I add the necessary concrete details to an idea to make it a successful product or performance.
	

	asst_m04_l03_a02_s01.xml_40_str
	I add enough details to an idea to turn it into a reality.
	

	asst_m04_l03_a02_s01.xml_41_str
	If I have an idea, I need a lot of help to come up with the details that will make my idea a reality.
	


	
	asst_m04_l03_a02_s02.xml
	

	asst_m04_l03_a02_s02.xml_1_str
	Checklists and Rubrics Adaptation
	

	asst_m04_l03_a02_s02.xml_2_str
	Adapting checklists and rubrics to assess 21st century skills is much the same as adapting assessments for products and performances. One difference is that 21st century skills assessments often do not assess content knowledge.
	

	asst_m04_l03_a02_s02.xml_3_str
	1.
	

	asst_m04_l03_a02_s02.xml_4_str
	2.
	

	asst_m04_l03_a02_s02.xml_5_str
	Roll over the <b>teachers </b>to read the questions they ask themselves before adapting a checklist or rubric to assess 21st century skills.
	

	asst_m04_l03_a02_s02.xml_6_str
	When you are finished, click<b> Next</b> to continue.
	

	asst_m04_l03_a02_s02.xml_7_str
	Questions to Consider When Adapting 21st Century Skills Assessments
	

	asst_m04_l03_a02_s02.xml_8_str
	1.  Which 21st century skills do I need to assess? Am I targeting a broad<br>     category or subskill?<br><br>2.  What are the purposes of the assessments?<br><br>3.  Which assessment methods will provide the best information?<br><br>4.  Will I or my students use the assessments?<br><br>5.  Will the final rubric include 21st century skills or will I assess some<br>     or all of them during the project?<br><br>6.  Where can I find assessments to adapt?<br><br>7.  When I find assessments, which traits are most relevant to my<br>     21st century skill objectives?<br><br>8.  Is the length of the assessment practical for students and for me?
	

	asst_m04_l03_a02_s02.xml_9_str
	Close
	


	
	asst_m04_l03_a03_s01.xml
	

	asst_m04_l03_a03_s01.xml_1_str
	Modifying Assessments
	

	asst_m04_l03_a03_s01.xml_2_str
	Anna decides to use <i>Assessing Projects</i> to help her adapt a collaboration rubric for her project. She finds a rubric entitled Teamwork Rubric that she wants to modify for her students' use. Follow along as she uses the application to modify the rubric.
	

	asst_m04_l03_a03_s01.xml_3_str
	Click the <b>computer screen</b> to view a demonstration about using <i>Assessing Projects</i> to modify an assessment.
	

	asst_m04_l03_a03_s01.xml_4_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m04_l03_a03_s01.xml_5_str
	1.
	

	asst_m04_l03_a03_s01.xml_6_str
	2.
	

	asst_m04_l03_a03_s01.xml_7_str
	
	

	asst_m04_l03_a03_s01.xml_8_str
	Starts animated demonstration
	

	asst_m04_l03_a03_s01.xml_9_str
	Close
	


	
	asst_m04_l03_a03_s02.xml
	

	asst_m04_l03_a03_s02.xml_1_str
	Managing and Exporting Assessments
	

	asst_m04_l03_a03_s02.xml_2_str
	Anna finds several more assessments she wants to modify for her project. She moves them to her Personal Library and now wants to organize the assessments so they are easy to find. Follow along as she uses the application.
	

	asst_m04_l03_a03_s02.xml_3_str
	Click the <b>computer screen</b> to view a demonstration about using <i>Assessing Projects</i> to manage your Personal Library.
	

	asst_m04_l03_a03_s02.xml_4_str
	Browse the [extra1]<a href="resources/Assessing_Projects_Introduction.docx" target="_blank"><b><u>Assessing Projects Web site</u></b></a>[/extra] to review additional assessments.
	

	asst_m04_l03_a03_s02.xml_5_str
	When you are finished, click <b>Next</b> to continue.
	

	asst_m04_l03_a03_s02.xml_6_str
	1.
	

	asst_m04_l03_a03_s02.xml_7_str
	2.
	

	asst_m04_l03_a03_s02.xml_8_str
	3.
	

	asst_m04_l03_a03_s02.xml_9_str
	
	

	asst_m04_l03_a03_s02.xml_10_str
	Starts animated demonstration
	

	asst_m04_l03_a03_s02.xml_11_str
	Close
	


	
	asst_m04_l03_a03_s03.xml
	

	asst_m04_l03_a03_s03.xml_1_str
	Action Plan Activity
	

	asst_m04_l03_a03_s03.xml_2_str
	1.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click <b>Next</b> to continue to <b>Lesson 4</b>.
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	Your Turn
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	Adapt a rubric or checklist that you selected for your unit or project in Module 3, Lesson 5, Activity 1. Adapt the assessment and describe how you will use it in Module 4, Lesson 3, Activity 3. Use the following to help you.<li>- Assessing Projects to help you adapt your<br>  assessment</li><li>- The Assessment Web sites in the Module<br>  section of Resources tab</li>
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	Action Plan Activity
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	1.  Open your <b>Action Plan</b>, and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  You may want to open the <b>Action Plans</b> to see how<br>     Anna and Bob are progressing.<br><br>4.  When you are finished, click <b>Next</b> to continue.
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	Your Turn
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	Reflect on your learning from Module 4 and record your reflections in Module 4, Lesson 4, Activity 1 of your Action Plan.
	


	
	asst_m04_l04_a01_s02.xml
	

	asst_m04_l04_a01_s02.xml_1_str
	Summary
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	Review the main points from <b>Module 4: Assessment Development</b>.<br><br>In this module, you<li>Learned to plan assessment around standards and 21st century skills.</li><li>Created an assessment timeline that addresses different purposes and includes self- and peer assessment.</li><li>Developed an assessment plan that describes how and why different assessments are used.</li><li>Created assessments for a unit or project.</li>
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	Click <b>Next</b> to check your understanding by answering the following five questions.
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	Module 4 Quiz â€“ Question 1
	

	asst_m04_l04_a02_s01.xml_2_str
	Planning assessment for a unit or project should address many factors.
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	Choose the key factors in assessment development, and click <b>Submit</b>.
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	Use a variety of assessment methods to meet different purposes
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	Assess the important objectives of the unit
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	Assess 21st century skills
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	Create activities for student success
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	Engage students in assessment processes
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	<b>Correct!</b> These are all key factors to consider when planning assessment.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite.</b> The correct answer is shown. An assessment plan should be developed before the project activities and tasks.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	Module 4 Quiz â€“ Question 2
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	When planning assessment for a unit or project, which should you consider first?
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	Select the correct answer, and click <b>Submit</b>.
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	<b>Not quite</b>! The correct answer is shown. The first step in assessment development is making sure you are focused on the right learning goals.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Correct</b>. The first step in assessment development is making sure you are focused on the right learning goals.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite</b>. The correct answer is shown. The first step in assessment development is making sure you are focused on the right learning goals.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	SUBMIT
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	Module 4 Quiz â€“ Question 3
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	An assessment timeline helps teachers visualize which assessments will be needed and where the assessments will be most beneficial in the learning cycle. Review each assessment and determine where it can provide the best assessment information.
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	Drag each assessment to the most appropriate place in the assessment timeline, and then click <b>Submit.</b>
	

	asst_m04_l04_a02_s03.xml_4_str
	Before
	

	asst_m04_l04_a02_s03.xml_5_str
	During
	

	asst_m04_l04_a02_s03.xml_6_str
	After
	

	asst_m04_l04_a02_s03.xml_7_str
	Brainstorming
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	<b>Correct</b>. Different types of assessment work best at different times during a project.  <br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Incorrect</b>. The correct answer is now shown. Brainstorming helps to gauge student needs before the project begins. During the project, conferences, the collaboration checklist, and project rubric provide guidance for student success.  An essay allows students to demonstrate their understanding at the end of a project. While the Presentation Scoring Guide could be introduced during the project, the teacher can use it to grade student presentations at the end of the project.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite</b>. The correct answer is now shown. Brainstorming helps to gauge student needs before the project begins. During the project, conferences, the collaboration checklist, and project rubric provide guidance for student success.  An essay allows students to demonstrate their understanding at the end of a project. While the Presentation Scoring Guide could be introduced during the project, the teacher can use it to grade student presentations at the end of the project.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	Module 4 Quiz â€“ Question 4
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	At the beginning of a unit, in small groups, students brainstorm their ideas about mythology to help them identify what they already know and what they need to learn about the subject. They use the information from the brainstorming discussion to set individual goals for their learning during the unit in their journals.
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	Drag the Assessment Activity Descriptions from the scenario to the matching component and click <b>Submit.</b>
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	<b>Note:</b> Some descriptors are not used in the rubric.
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	Students
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	Set goals for future learning
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	To monitor progress
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	Student-led conference
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	Ask what students should know and be able to do at the end of the project–from standards and 21st century skills
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	<b>Correct!</b> The “how” is a small-group discussion. Students are doing the assessment. The purpose is to determine prior knowledge, and the assessment information is used to set goals for future learning.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite. </b>The correct answer is now shown. The “how” is a small-group discussion. Students are doing the assessment. The purpose is to determine prior knowledge, and the assessment information is used to set goals for future learning.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite.</b> Try Again.
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	Module 4 Quiz â€“ Question 5
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	Students in the computer lab conduct research to identify the main causes of a war. Students find primary sources to better understand soldiers’ experiences. They also examine war propaganda from several countries to study the impact of propaganda. When conducting research, students evaluate the sources for accuracy and learn to distinguish fact from opinion.
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	1. Which of the following might be the best assessment choice to assess information literacy skills?<br>2. Choose the correct answer, and click <b>Submit</b>.
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	Checklist
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	Student-led conference
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	All of the above 
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	<b>Correct!</b> Students can use a checklist to ensure that the Web sites they are using are accurate and reliable.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite.</b> The correct answer is checklist. Students can use a checklist to ensure that the Web sites they are using are accurate and reliable. Assessing students’ information literacy skills in a student-led conference would not be the best use of time in a computer lab. Students evaluation of Web sites would be difficult to show using concept map.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	Your Assessment Results
	

	asst_m04_l04_a02_s06.xml_2_str
	You scored XX% on the Module 4 quiz.<br><br>This is the end of Module 4. You have completed XX out of XX Action Plan items.
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	If the number of Action Plan items shown as completed is not correct, view the Action Plan checklist to update for Module 4.<br><br>You have completed Module 4. Continue to <b>Module 5: Assessment in Action </b>to learn how to manage assessment in the classroom.
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	Module 5: Assessment in Action
	

	asst_m05_l00_a01_s01.xml_2_str
	Assessment activities and data can be managed by establishing routines, creating support resources, and determining a grading system. Assessment data is used to guide reflection, set goals, plan instruction, and provide input for grading purposes.<br><br>In this module, you create resources to support peer and self-assessment; schedule and integrate assessment into existing classroom activities; and create resources to help manage, track, and–when appropriate–grade assessment.
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	1.  Roll over <b>each lesson title</b> to read the lesson objective.<br><br>2.  Click <b>Next</b> to continue to <b>Lesson 1</b>.
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	Lesson 1: Student Roles in Assessment
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	Learn strategies to help students transition to new assessment roles
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	Lesson 2: Self-Assessment
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	Create activities and resources to support self-assessment.
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	Learn ways to schedule, perform, and record ongoing assessment.
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	Use assessment data to guide reflection, set goals, and plan instruction.
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	Create a process to use assessments for grading purposes.
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	Reflect on learning and take a quiz.
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	Classroom Transformation
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	The aim of a 21st century classroom teacher “should be to establish classroom practices that encourage peer assessment, regard errors as opportunities for learning, and promote shared thinking. This implies a profound cultural transformation: classrooms in which both students and teachers focus on learning rather than grades” ([extra1]<u><a href="resources/Assessment_References.pdf" target="_blank">Shepard, Nov. 2005</a></u>[/extra])
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	Roll over the <b>images</b> of conventional assessment activities to view how assessment changes when students are actively involved in the process.<br><br>When you are finished, click <b>Next</b> to continue.
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	1.<br><br><br><br>2.
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	Focus is on grades, rather than improvement
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	Students improve their learning through <br>self-assessment. Students review their work <br>to determine what they have learned, how they <br>have learned,and what areas of confusion<br>still exist.
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	One-way assessment comes from the teacher to student
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	Peer feedback helps students<br>internalize the characteristics of<br>quality work by assessing the work<br>of their peers.
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	The teacher provides direct instruction
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	Students help develop the criteria for the<br>assessments. Rather than passively listen<br>as a teacher explains an exemplary trait,<br>students articulate what makes a trait<br>exemplary, leading to deeper understanding.
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	Grades are sent to parents
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	Teachers become facilitators in student-led<br>conferences as students take the lead<br>and discuss their work with teachers and<br>parents, showing and explaining what they<br>learned. These conferences help students<br>take ownership of their learning and<br>improve parent involvement.<br>(Bailey & Guskey, 2001)
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	Teachers Discuss Student Involvement in Assessment
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	Anna, Bob, and Chris are meeting to discuss how their new assessment plans are going. They are trying out new assessment ideas in their respective classrooms. Anna is trying to support her students as they adjust to their additional roles in ongoing assessment.
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	1.  Click the <b>teachers</b> to follow their conversation on how<br>     to help students become successful self-directed learners<br>     and more involved in the assessment process.<br><br>2.  When you are finished, click <b>Next</b> to continue.
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	You can drag the arrow to control the conversation.
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	I’m having some difficulty with my students’ self- and peer assessment. Their comments aren’t very helpful to their peers, and they don’t see their own shortcomings using a rubric–or don’t want to.
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	What did you do to show them how to self- and peer assess?
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	I went over the rubric with them at the beginning of the project and explained the descriptors and traits. I also presented some example work and the rating the work would receive according to the rubric.
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	That’s good. Could you model self-assessment with a think-aloud? Or demonstrate peer-reviewing students who are successful? They can act it out or do a think-aloud as one of them uses the rubric to assess a sample. Maybe you could show the class how to use the language of the rubric to discuss the work.
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	Doing a think-aloud for showing how to self-assess, or even peer-assess, could work well by projecting the rubric and the sample. You could even highlight and comment on the rubric as you talk through it.
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	I like that idea. They could see the work as they hear how to think through the process. I also still like the idea of acting out in front of the class too.
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	Solutions for Peer Assessment Roadblocks
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	Evaluating other students’ work requires students to consider specific assessment criteria and distinguish among levels of achievement. Through the process of peer assessment, students develop effective self-assessment skills.([extra1]<u><a href="resources/Assessment_References.pdf" target="_blank">Harris et. al., 2007</a></u>[/extra])
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	However, just like learning any skill, practice and understanding the process are needed to achieve proficiency. Students need to be taught strategies for peer assessment, and they often need additional support and encouragement to be successful.
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	Click <b>Next</b> to continue.
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	Matching Solutions
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	Consider Bob and Chris’s suggestions to Anna as you try to fit solutions to assessment challenges.
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	Drag the <b>assessment challenge</b> to the appropriate solution.<br>When you are finished, click <b>Next</b> to continue.
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	1.<br><br>2.
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	<b>Document</b>
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	Model using the language of the assessment in a think-aloud to assess two very different pieces of work.
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	Provide a checklist and specific instructions on how to conduct a peer review.
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	Students do not understand a rubric’s trait descriptors.
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	Students are reluctant to provide feedback on their peers’ work.
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	Students are unfamiliar with how to conduct a peer assessment.
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	<b>Correct</b>. Modeling how to assess, having students develop rubrics, practicing with samples, and including the assessment effort as part of the project grade are all helpful strategies to support students in peer-assessing.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite.</b> The correct answer is now shown. Modeling how to assess, having students develop rubrics, practicing with samples, and including the assessment effort as part of the project grade are all helpful strategies to support students in peer-assessing.<br><br>[extra1]Click <b>Next</b> to continue[/extra]
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	<b>Not quite</b>. Try Again.</br>
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	Action Plan Activity
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	1.  Open your <b>Action Plan, </b>and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click <b>Next</b> to continue.
	

	asst_m05_l01_a01_s04.xml_3_str
	Your Turn
	

	asst_m05_l01_a01_s04.xml_4_str
	Considering your students and their experiences with peer assessment, what concerns do you have about transitioning them to be successful assessors? List your concerns and brainstorm solutions in <i>Module 5, Lesson 1, Activity 1</i> in your Action Plan.
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	asst_m05_l01_a02_s01.xml_1_str
	Peer Assessment Modeling
	

	asst_m05_l01_a02_s01.xml_2_str
	Anna created a checklist for students to use when they peer assess each other’s portfolios. She incorporated elements from her Bridges Presentation Rubric and several collaboration checklists.<br><br>The checklist will help students become more proficient at peer and self-assessing. Anna models using the checklist with a sample student project.
	

	asst_m05_l01_a02_s01.xml_3_str
	1.  Review the <b>Bridges Peer Assessment Checklist</b><br>     and the<b> Tips for Student Feedback</b>.<br><br>2.  Click <b>Anna</b> to follow her and Paula as they model<br>     how to use a Peer Assessment Checklist.<br><br>3.  When you are finished, click <b>Next</b> to continue.
	

	asst_m05_l01_a02_s01.xml_4_str
	You can drag the arrow to control the conversation
	

	asst_m05_l01_a02_s01.xml_5_str
	OK. Let me see if I understand your proposal. Your design is for a cable-stayed bridge because you think it will be the most stable. Plus it uses less material than other designs. Is that right?
	

	asst_m05_l01_a02_s01.xml_6_str
	Yes, those are our main points.
	

	asst_m05_l01_a02_s01.xml_7_str
	How did your team determine how long the cables should be?
	

	asst_m05_l01_a02_s01.xml_8_str
	We basically just drew several samples and chose the one that looked right.
	

	asst_m05_l01_a02_s01.xml_9_str
	Remember that you need to have some facts to back that up.
	

	asst_m05_l01_a02_s01.xml_10_str
	Yes, you’re right. We might have problems with that.
	

	asst_m05_l01_a02_s01.xml_11_str
	OK, looking at the peer review checklist, I haven’t asked yet about your research. Your blueprints are really detailed. Where did you go for that information?
	

	asst_m05_l01_a02_s01.xml_12_str
	Here is our list of resources. We found a video that was really helpful, and we liked a game on one Web site that lets you virtually build a bridge and try out your ideas.
	

	asst_m05_l01_a02_s01.xml_13_str
	That’s great you found such quality resources and had more than one place to get ideas.<br>Let’s review the checklistâ€¦ Do you have any other questions or concerns that you would like my feedback on?
	

	asst_m05_l01_a02_s01.xml_14_str
	No, you already helped me realize I needed more supporting data for the design. Thanks.
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	You’re welcome!
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	Bridges Peer Assessment Checklist
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	Tips for Student Feedback
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	Close
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	Students Using Rubrics
	

	asst_m05_l01_a02_s02.xml_2_str
	Anna wants to move her students from using a checklist to being able to use the descriptors in a project rubric. She has created a presentation to help her students understand and practice using rubrics when they peer-assess projects.
	

	asst_m05_l01_a02_s02.xml_3_str
	View <b>Anna’s presentation</b> and see how she will use it with her students.
	

	asst_m05_l01_a02_s02.xml_4_str
	Roll over each <b>slide</b> to read Anna’s explanation.
	

	asst_m05_l01_a02_s02.xml_5_str
	Save <b>Using a Rubric</b> to your Course Folder as a sample, if desired.
	

	asst_m05_l01_a02_s02.xml_6_str
	When you are finished, click <b>Next</b> to continue.
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	next
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	back
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	We discuss the subtle changes in language at each level of the rubric, and view a sample presentation.
	

	asst_m05_l01_a02_s02.xml_14_str
	These sample slides help students remember the detail of the presentation. I use the highest rating descriptors as I explain exemplary work. I ask students to discuss what parts of the presentation help to show “clear,” convincing,” “accurate,” and “detailed.”
	

	asst_m05_l01_a02_s02.xml_15_str
	I ask students to discuss the differences in the ratings and assess the references slide. I’m looking for discussion on reliability of the chosen sources, the organization of the sources, and the quality of the sources.
	

	asst_m05_l01_a02_s02.xml_16_str
	I show a second sample for student practice. Students first make a decision individually on the rating of the Research trait based on the References slide, and then they discuss and try to come to consensus in their groups.
	

	asst_m05_l01_a02_s02.xml_17_str
	I walk around and monitor their discussions. I hope to hear them discuss the reliability of the references. One of the references is obviously a student project. All seem to be fairly introductory sites--and not specific to the particular bridge design they selected for their project.
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	Students now use their printed rubric to discuss these two slides that represent a team project.
	

	asst_m05_l01_a02_s02.xml_19_str
	I stress that I want to hear them use the language of the rubric when they discuss the presentation. I hope to hear their concerns about accuracy (bridge picture is wrong type, reasons are questionable) and relevant content knowledge. (Much of the content is obviously plagiarized, unclear, and irrelevant.)
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	Electronic Feedback
	

	asst_m05_l01_a02_s03.xml_2_str
	Technology provides many ways for students to give feedback. Word processing software permits comments and suggested changes directly on a document or presentation. Online resources, such as wikis and blogs, often have the ability for reviewers to leave comments or attach files with feedback. 
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	1.  Click the <b>computer screen</b> to view characteristics<br>     of effective peer assessment.
	

	asst_m05_l01_a02_s03.xml_4_str
	2.  View the <b>Bridge Presentation Outline Feedback</b><br>     to see an example of peer feedback.
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	3.  When you are finished, click <b>Next</b> to continue.
	

	asst_m05_l01_a02_s03.xml_6_str
	<b>Bridge Presentation Outline Feedback</b>
	

	asst_m05_l01_a02_s03.xml_7_str
	Whether in person or electronically, effective peer assessment needs to:<li>Be descriptive and specific</li><li>Identify what is done well</li><li>Address needed improvements</li><li>Refer or link to the assessment tool or standards</li>
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	([extra1]<u><a href="resources/Assessment_References.pdf" target="_blank">Bloom, 1984; Brown, 1994</a></u>[/extra])
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	Effective Feedback
	

	asst_m05_l01_a02_s03a.xml_2_str
	Select effective comments that may be given during peer feedback.
	

	asst_m05_l01_a02_s03a.xml_3_str
	Choose the effective comments, and click <b>Submit</b>.
	

	asst_m05_l01_a02_s03a.xml_4_str
	The school board for the neighborhood elementary school wants to update the school’s playground to make it safer and meet the needs of all students. They want you to help design the new playground. You will gather the opinions of students, teachers, and parents, and then design a new playground. You will then present your design in a multimedia report to the school board.
	

	asst_m05_l01_a02_s03a.xml_5_str
	According to the rubric, you need to have â€˜an extensive variety of sources’ that are all reliable.’ Using just Wikipedia as your only source wouldn’t meet those standards.
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	This is really good.
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	This data seems to contradict what you said earlier. You may want to recheck your sources.
	

	asst_m05_l01_a02_s03a.xml_8_str
	When I reviewed John and Tim’s project, they had their presentation all animated. On one slide, the bridge built up section by section. I think you need to have some cool stuff like that in yours, too.
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	The visuals you chose are particularly helpful. They really make the concepts you’re explaining easier to understand.
	

	asst_m05_l01_a02_s03a.xml_10_str
	<b>Correct</b>. Peer assessment should reflect the content of the assessment tool, be specific and descriptive, and address both what works and what needs to improve.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite</b>. The correct answer is now shown. Peer assessment should reflect the content of the assessment tool, be specific and descriptive, and address both what works and what needs to improve.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m05_l01_a02_s03a.xml_12_str
	<b>Not quite</b>. The correct answers are now shown. Modeling how to assess, having students develop rubrics, practicing with samples, and including the assessment effort as part of the project grade are all helpful strategies to support students in peer-assessing.<br><br>[extra1]Click <b>Next</b> to continue[/extra]
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	<b>Not quite</b>. Try again.
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	SUBMIT
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	TRY AGAIN
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	Teacher Addresses Parent Concerns about Peer Assessment
	

	asst_m05_l01_a02_s04.xml_2_str
	Sometimes parents do not understand a student-centered assessment approach. Parents may have misconceptions, bad experiences from the past, or simply no experience having students involved in the assessment process. Addressing parent concerns about peer assessment, group work, and formative assessment in general helps keep parents involved and supportive of the learning process occurring in your classroom.
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	Click <b>You have mail</b> to read a parent’s e-mail to Bob and the subsequent replies.<br><br>When you are finished, click <b>Next</b> to continue.
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	1.<br><br><br><br>2.
	

	asst_m05_l01_a02_s04.xml_5_str
	From: Nicole Johnson<br>Reply-To: njohnson16@hughes.com<br>To: robert.sumner@stcusd.k12.ca.us<br>Subject: Group Work<br><br>Mr. Sumner, I have some questions regarding my son's current heroes project in your class. David mentioned that he has a "peer review" tomorrow. I have some concerns: How do students know how to improve someone else’s writing? Isn’t that the teacher’s job? I don’t want my son getting wrong information. And if he's getting ideas from someone else, how do you know he's doing his own work--sounds a little like cheating to me.<br>I look forward to your reply.<br><br>Nicole Johnson
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	From: Bob Sumner<br>Reply-To: robert.sumner@stcusd.k12.ca.us<br>To: njohnson16@hughes.com<br>Subject: Group Work<br>Attachment: Heroes_Rubric.doc<br>Dear Mrs. Johnson,<br><br>Thank you for your e-mail. I am always happy to explain the learning process in my classroom. We regularly have students peer-assess each others’ work to both develop students' ability to assess work according to specific standards as well as to help students see where they can improve.<br>When students provide feedback to each other, they have to think analytically about the work and use a rubric or checklist to guide their discussion. Research shows that students who peer-assess others' work become more thoughtful and motivated learners with improved communication skills. When students assess the work of others, it actually helps them to assess their own work critically and objectively.<br>I model for my students how to give detailed feedback that specifically ties back to a rubric (attached). When they talk about another student's work, they have to clearly describe the desired quality based on the rubric.<br>If you have any other questions, or would like to observe for yourself how the students peer-assess their work, please don't hesitate to contact me.<br><br>Thanks for your interest.<br><br>Sincerely,<br>Bob Sumner
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	From: Nicole Johnson<br>Reply-To: njohnson16@hughes.com<br>To: robert.sumner@stcusd.k12.ca.us<br>Subject: Group Work<br><br>Mr. Sumner, thank you for your detailed reply and for sending a copy of the rubric. I can see how such a tool could be useful for students. I've always been skeptical of students giving each other feedback and group work in general, but this project looks well thought out and your explanation makes me more comfortable with what you're doing. I look forward to seeing how the project unfolds.<br><br>Thanks again for your time.<br><br>Nicole
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	Action Plan Activity
	

	asst_m05_l01_a02_s05.xml_2_str
	1.  Review the <b>Tips for Student Feedback.</b><br><br>2.  Open your <b>Action Plan,</b> and complete the Your Turn.<br><br>3.  Remember to update your Action Plan checklist.<br><br>4.  When you are finished, click<b> Next </b>to continue to <b>Lesson 2</b>.
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	Your Turn
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	Create a resource to support or scaffold peer assessment, such as a checklist, presentation, tips sheet, dialog for modeling, and so on. Describe how you will use the support material in Module 5, Lesson 1, Activity 2 in your Action Plan.
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	Transition to Self-Assessment
	

	asst_m05_l02_a01_s01.xml_2_str
	Often the most challenging aspect of involving students in self-assessment is getting past the idea that “once is good enough.” Students need to learn that revisions are ongoing and no work is ever really finished. Key to the revision process is the ability and willingness to critically look at one’s own work objectively.
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	1.  Click the <b>student’s paper</b> to view ways of<br>     encouraging student interest and effort<br>     in self-assessment.
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	2.  When you are finished, click <b>Next</b> to continue.
	

	asst_m05_l02_a01_s01.xml_5_str
	A significant part of overcoming student reluctance is establishing consistent routines and expectations for student self-assessment. When students realize that assessment activities are the norm for your class, they will become more reflective in their judgments. They will know that they have to discuss how they met the assessment criteria, which increases the students’ responsibility for their own learning. ([extra1]<u><a href="resources/Assessment_References.pdf" target="_blank">Klenowski, 1995</a></u>[/extra])
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	asst_m05_l02_a01_s02.xml_1_str
	A Look at Self-Assessment throughout a Project
	

	asst_m05_l02_a01_s02.xml_2_str
	Michelle is in Bob’s Language Arts class working on the Hero project. View Michelle as she self-assesses her project components several times throughout the project.
	

	asst_m05_l02_a01_s02.xml_3_str
	Roll over each <b>picture</b> to view a description of Michelle assessing her project. 
	

	asst_m05_l02_a01_s02.xml_4_str
	Click the <b>Next</b> button under the picture to move to the next picture.
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	When you are finished, click <b>Next</b> to continue.
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	next
	

	asst_m05_l02_a01_s02.xml_10_str
	back
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	Michelle reflects on what she is learning about her hero using the journal prompts as a guide.
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	As Michelle begins her search for information, she discusses the search process with her partner, Paula, and thinks through the strategies that they plan to use.
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	Michelle is preparing for her teacher conference tomorrow where she will discuss the status of her project plan. She reviews her draft storyboard for her hero’s journey and completes a self-assessment.
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	Michelle presents her hero story for peer review.
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	Michelle reviews her wiki against the wiki rubric. She notes the areas that could still be improved before her final peer review.
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	Think-Aloud 
	

	asst_m05_l02_a01_s03.xml_2_str
	Michelle and Paula conduct a think-aloud to assess their wiki.
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	1. View the <b>Enduring Heroes Wiki Rubric</b> that<br>    Michelle and Paula will use to self-assess<br>    their wiki.
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	2. Click the <b>students</b> to follow their self-assessment<br>    through a think-aloud.
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	3. When you are finished, click <b>Next</b> to continue. 
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	You can drag the arrow to control the conversation
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	Remember, just say out loud what you’re thinking and tell me your thought processes as we go through the wiki rubric. OK?
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	OK. The first thing in the rubric is “unity.” When I read “supports a theme,” I thought, yeah, everything here is about heroes.
	

	asst_m05_l02_a01_s03.xml_9_str
	But then there’s the next phrase, “â€¦something <i>interesting and important</i> about the role of heroes in the lives of today’s teenagers.” I think we do a good job of that in the article about the coach’s hero, but what about our page on Greek heroes?
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	I think it’s kind of boring and it doesn’t have much to do with teenagers today.
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	Maybe we should compare the myth story to a current movie.
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	Good idea!
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	That would help with this part of the rubric, too: “My wiki includes logical, meaningful connections.”
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	Totally.
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	What about “covers a variety of aspects and points of view”? I remember when we planned this wiki that we decided the survey would give us other points of view. What do you think now?
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	It doesn’t really say all that much with just the pie chart. Maybe we should summarize it or make some point about it.
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	I agree. Let’s do that.<br><br>Already these changes will make our wiki a lot better.
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	Self-Assessment Support
	

	asst_m05_l02_a01_s04.xml_2_str
	Self-assessment should include students asking themselves:<li>Where am I going? (to understand the goals and standards)</li><li>Where am I now? (to accurately self-assess current skills, processes, and products)</li><li>How do I get there? (to know strategies and methods for improvement in order to meet goals)
	

	asst_m05_l02_a01_s04.xml_3_str
	The teacher’s role is to support students in their:<li>Understanding of the learning objectives and assessment instruments</li><li>Learning of self-assessment behaviors and skills</li><li>Completion of learning activities and the revision process in order to meet their goals
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	Click <b>Next</b> to continue.
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	Click <b>Next</b> to see what this classroom looks like when it is project-based.
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	Routines to Support Self-Assessment
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	Consider the strategies and routines that would support self-assessment in your classroom.
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	1. Identify the <b>strategies and routines</b> that would be helpful based on the self-assessment criteria provided.<br>2. Choose all that apply, and click <b>Submit</b>.
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	Requiring ongoing, self-reflective journal writing
	

	asst_m05_l02_a01_s04a.xml_5_str
	Giving quizzes on how to self-assess using a rubric
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	Scheduling conferences that require students to lead the discussion of their work
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	Focusing on the final grade a project will receive
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	Providing revision opportunities in between self- and peer assessments
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	Providing a project description at the beginning of the project, and the project rubric at the end to use for grading
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	Giving mini-lessons on self-assessment strategies
	

	asst_m05_l02_a01_s04a.xml_11_str
	Reviewing and practicing with the assessment instruments at the beginning of the project
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	<b>Correct</b>. Maintaining ongoing assessment throughout the project, giving mini-lessons, practicing with assessment instruments, and involving students in all aspects of assessment will help support students as they transition to their new roles.<br><br>Click <b>Next</b> to continue.
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	<b>Not quite .</b> Try again.
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	<b>Not quite.</b> The correct answer is now shown. Maintaining ongoing assessment throughout the project, giving mini-lessons, practicing with assessment instruments, and involving students in all aspects of assessment will help support students as they transition to their new roles.<br><br>Click <b>Next</b> to continue.
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	<b>Not quite.</b> Try again.
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	SUBMIT
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	TRY AGAIN
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	Transcript text goes here.
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	Metacognitive Strategies
	

	asst_m05_l02_a02_s01.xml_2_str
	Teachers can support metacognition by providing opportunities for students to plan how to approach a particular learning task, monitor their own comprehension, and evaluate progress toward the completion of a task ([extra1]<u><a href="resources/Assessment_References.pdf" target="_blank">Livingston, 2003</a></u>[/extra]).
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	1.  Roll over <b>Michelle’s thought bubble</b> to<br>     view her thinking about the metacognitive<br>     skills and strategies she uses.
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	2.  When you are finished, click <b>Next</b><br>     to continue.
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	Do Iâ€¦<li>Question myself to verify I understand some content or process?</li><li>Rethink a process to be sure a task is completed correctly and efficiently?</li><li>Plan and select specific learning strategies?</li><li>Monitor my learning progress?</li><li>Correct my errors?</li><li>Analyze the effectiveness of the learning strategies I use?</li><li>Change my learning behaviors and strategies when necessary?</li>                                                                               (Ridley et. al., 1992). 
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	As with any skill, students need to practice metacognition. View the students’ discussions and the resources to support their metacognitive skills according to the 21st century skills.
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	Click each <b>picture</b> to view how students practice metacognitive skills.<br><br>View the <b>instruments</b> students used to develop metacognition.<br><br>When you are finished, click <b>Next</b> to continue.
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	Communication and Collaboration
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	<b>Latisha’s discussion with her team on her part of the collaboration effort:</b><br>The next line in the checklist is, “I can agree on a plan even if it is not my plan.”<br>I created my idea for the boat, but my team voted for Tim’s. But I looked at his plans, agreed that they had some good points, and went along with the chosen plan. I was disappointed, but I think I worked really well with the team to come to the best decision.<br>View the [extra1]<a href="resources/Collaboration_Checklist-Elementary.doc" target="_blank"><u>Collaboration Checklist</u></a>.[/extra]
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	<b>Entry from Jonas’ journal:</b><br>I thought creating an epic poem for my hero would be a pretty original idea and help me meet the creativity requirements of the project. I specifically focused on “using metaphors and analogies to provide new insights” and using “powerful and beautiful language.” I made a list of all the qualities of my hero and brainstormed a bunch of different ways I could compare my hero with animals and nature. Looking at how my poem turned out, I can see that my focus on just two points of creativity made a much more interesting poem.<br>View the [extra1]<a href="resources/Creative_Flexibility_Checklist.doc" target="_blank"><u>Creative Flexibility Checklist</u></a>.[/extra]
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	<b>Michelle’s comments to teacher in conference:</b><br>During this phase of the project, you said you wanted us to think about how effectively we solve problems. Since we had this composting contest, it seemed like it would be pretty easy to show problem solving. But, once I started thinking through the way I solve problems, I realized I don’t really think through all the steps to see if an idea is worth pursuing, and then I run into problems as I try to make a plan work.<br>View the [extra1]<a href="resources/Identifying_and_Describing_Problems_Checklist.doc" target="_blank"><u>Identifying and Describing Problems Checklist</u></a>.[/extra]
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	<b>Entry from Michelle’s blog:</b><br><i>How do you locate and sort Internet information? Does it work for you?</i> When I first started my research, I searched for “Irish immigrants” and got sites from all different time periods. So then I tried typing in the year 1870 with Irish immigrants and that worked! I found lots of good sites. Juan showed me an online bookmarking site so we can share what we find and tag the information. I think my search skills really got better during this project because I learned how to search in different ways and how to save and sort information better!<br>View the [extra1]<a href="resources/Research_Process_Rubric.doc" target="_blank"><u>Research Process Rubric</u></a>.[/extra]
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	<b>Entry from Alyssa’s Flexibility and Adaptability Self-Assessment form:</b><br>I don’t like revising my work. I feel like I’ve done it once and that should be enough. But once Nora gave me specific feedback based on how my work would be graded, I could see how useful feedback was. I notice that I’m more careful now with my first draft and value the feedback of others.<br>View the [extra1]<a href="resources/Flexibility_and_Adaptability_Self-Assessment.doc" target="_blank"><u>Flexibility and Adaptability Self-Assessment</u></a>.[/extra]
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	Action Plan Activity
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	1. Review the <b>Metacognition </b>document from Module 3.<br><br>2. Open your <b>Action Plan,</b> and complete the Your Turn.<br><br>3. Remember to update your Action Plan checklist.<br><br>4. When you are finished, click <b>Next</b> to continue to <b>Lesson 3</b>.
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	Your Turn
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	Consider the resources you could use to support self-assessment and metacognition in your classroom. Identify an assessment instrument you have already created, modify any of the samples you have viewed, or use the Assessing Projects application to create one. Describe how you will use the support material in Module 5, Lesson 2, Activity 2 in your Action Plan
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	Anna, Bob, and Chris are meeting to discuss how to manage their ongoing assessment data.
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	1.  Click the <b>teachers</b> to follow their conversation<br>     about managing assessment data.
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	2.  When you are finished, click <b>Next</b> to continue. 
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	You can drag the arrow to control the conversation
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	I’m getting a little overwhelmed with all this assessment data I’m collecting. I think there’s a better way to keep track of it all, but I’m not sure how.
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	I know what you mean. With anecdotal and conference notes, the assessment forms, plus the grading we have at the end, I’m not sure how to pull it all together as I planned.
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	I bet we could organize the data electronically.
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	Well, I know I don’t have to grade everything, and maybe not everything needs to be tracked, especially once you’ve noted that a student is proficient at something. But I do need some way to keep track of each student’s individual progress.
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	And I definitely don’t want my students going back to that, “How many points is this worth?” mindset. They’re really starting to care more about the learning, which is a huge step forward.
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	So you want a way to organize anecdotal notes, conference notes, and self-assessments? What about peer assessments?
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	Yes, I think so. At least, I want to have that option. Oh, and journals.
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	OK. Let me see if I can find some online or software resources and maybe the two of you could look at how to organize classroom activities so they can be tracked.
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	Sounds like a plan.
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	Assessment Integration Brainstorm 
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	Ongoing assessment activities often take place during regular classroom activities; assessment and learning occur concurrently. See how Anna’s scheduling ideas and resources support the implementation of her Assessment Plan.
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	1.
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	2.
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	3.
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	Click each <b>assessment activity</b> for scheduling and resource ideas.
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	Click the <b>linked files</b> to view the resources.
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	When you are finished, click <b>Next</b> to continue.
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	Project-Based
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	Conferences
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	<b>Schedule:</b> Required twice during project, but students can also sign up for extra conferences, if needed. Occur during group work, individual computer time. Sign-up form are posted in room and on online calendar.<br><br><b>Possible instruments for assessment or scheduling:</b> [extra1]<a href="resources/Conference_Sign-up_Form.doc" target="_blank"><u>Conference sign-up form</u></a>[/extra], online calendar, student project summary form
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	Class Discussion
	

	asst_m05_l03_a01_s02.xml_14_str
	<b>Schedule:</b> When needed; see project plan; when appropriate, student can lead discussion while teacher takes notes or teacher takes notes after class while observations are fresh. <br><br><b>Possible instruments for assessment or scheduling:</b> observation form, [extra1]<a href="resources/Student_Project_Summary_Form.xls" target="_blank"><u>student project summary form</u></a>.[/extra] 
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	Outside reviewers
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	<b>Schedule:</b> During peer review time or online comments to occur that same week.<br><br><b>Possible tools for assessment or scheduling:</b> Rubric, [extra1]<a href="resources/Project_Introduction_E-mail_Template.doc" target="_blank"><u>project introduction e-mail template</u></a>[/extra], online calendar.
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	Performances
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	<b>Schedule:</b> At end of project; all projects due on the same date, but presentations scheduled over several days.<br><br><b>Possible tools for assessment or scheduling:</b> Rubric, scoring guide, posted [extra1]<a href="resources/Calendar.jpg" target="_blank"><u>project calendar</u></a>.[/extra]
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	Observations
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	<b>Schedule:</b> Occur during group work, individual computer time, individual work time, presentation practice.<br><br><b>Possible instruments for assessment or scheduling:</b> Notes on handheld computer/PDA/cell phone, clipboard with [extra1]<a href="resources/Observation_Form.doc" target="_blank"><u>observation form</u></a>[/extra], [extra1]<a href="resources/Sticky_Notes.doc" target="_blank"><u>sticky notes</u></a>[/extra] representing the whole class, student project summary form.
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	Journals (Blogs)
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	<b>Schedule:</b> 1-2 times a week for student completion, also can be completed on their own time. Spot check if a student appears to be having trouble. Include during conference with student choosing one to discuss.<br><br><b>Possible instruments for assessment or scheduling:</b> [extra1]<a href="resources/Reflective_Journals_Prompts.pdf" target="_blank"><u>Journal prompts</u></a>[/extra], student project summary form.
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	Peer Assessment
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	<b>Schedule: </b>At any development phases before the final product; for example after brainstorming, outline, drafts, practice presentations, and so on.<br><br><b>Possible instruments for assessment or scheduling:</b> Rubric, [extra1]<a href="resources/Peer_Feedback_Form.doc" target="_blank"><u>peer feedback form</u></a>[/extra], online calendar.
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	Teacher Record Keeping
	

	asst_m05_l03_a01_s03.xml_2_str
	Record keeping is more than grades. It is learning who your students are–their strengths, goals, and needs. Ongoing assessment provides that holistic view of student learning, but it also presents certain challenges. Not every scrap of paper with scribbled notes needs to be tracked. Whether record keeping is done electronically or in physical organizers, remember these key points:<li>Date all artifacts.</li><li>Collect evidence that focuses on the learning goals.</li><li>If enough evidence has been accumulated to show a student has met or exceeded a goal, do not continue to collect evidence.</li>
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	Click the <b>images</b> to view organization methods successfully used by teachers.<br><br>When you are finished, click <b>Next</b> to continue.
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	Binders
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	One binder is set up for each class, and each student has a section in the binder for key assessments.
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	Hanging Files or Folders
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	Each student has a folder. Evidence of work is color-coded by subject or skill area. Sticky notes from observations are affixed on different colored papers for the different grading periods.
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	Spreadsheet â€“ Whole Class
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	A spreadsheet contains targeted skill sets in the top row and student names in the left column. Codes or brief notes are entered that identify proficiency. The spreadsheet is printed and kept on a clipboard for written observation notes.
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	Spreadsheet â€“ Individual
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	A spreadsheet is created for each student. Observation notes and dates are recorded for selected types of observation (teacher, self, and peer) to provide a complete picture of learning.
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	Progress Summary
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	A progress summary provides a visual look at a student’s level of proficiency across a set of standards or skills. The source of the assessment data (assessment method and date) is entered into the cell that indicates the current level of proficiency and the cell filled with a color to provide a quick visual for monitoring the student's growing expertise. The summary identifies content-specific standard(s) or 21st century skills as well as provides a means of summarizing and tracking a wide range of assessment methods.
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	Portfolio or ePortfolio
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	Portfolios contain authentic and diverse evidence to represent a student’s work as a whole. Students usually reflect on their own work to identify items to be included in the portfolio. When the portfolio is maintained by the teacher, teacher-generated assessment, such as anecdotal notes and summaries of learning that have occurred over time, can also be included.
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	Student Record Keeping
	

	asst_m05_l03_a01_s04.xml_2_str
	In a 21st century classroom, students take more control of tracking and recording their own progress. Using and reflecting on instruments such as progress plans, checklists, goal reflections, and peer feedback help students self-assess and monitor their own progress. And just like teachers, students need to learn organizational skills and strategies for how to file and track all of these various assessments.
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	Click each <b>file folder </b>to view instruments and strategies to support student record keeping.<br><br>View and save samples to your Course Folder.<br><br>When you are finished, click <b>Next</b> to continue.
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	Project Plans
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	Project plans are an excellent scaffold for students who are new to projects. All the various tasks and due dates can be a bit overwhelming if not kept all in one place. Create a project plan that students can update and use to help discuss their progress during conferences, team meetings, and self-directed monitoring.
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	[extra1]Save this sample <u><a href="resources/Heroes_Project_Plan.doc" target="_blank">project plan</a></u>[/extra] to your Course Folder.
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	Goal Setting
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	Students are more engaged and self-motivated when they select their own learning goals.
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	[extra1]Save this sample <u><a href="resources/Goal_Setting_Form.doc" target="_blank">goal setting form</a></u>[/extra] to your Course Folder.
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	Reflection
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	Self-assessments, peer assessments, conferences, feedback from outside sources, and so forth–it can be a bit daunting for a teacher, much less a student! Walking through the reflection process and what artifacts to consult will help support students as they become more self-directed and reflective learners.
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	[extra1]Save this sample <u><a href="resources/Reflection_Process.doc" target="_blank">reflection process</a></u>[/extra] to your Course Folder.
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	Portfolios
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	As you saw in Module 3, portfolios can encompass a wide range of purposes and content. In a project, however, a working portfolio can initially be set up to collect, organize, and reflect on work as a project progresses. Artifacts can be color-coded according to specific categories as they are collected. At the end of a project, unit, or segment of time, the student can change the portfolio to a presentation or showcase portfolio, and select a few examples to represent each category and show growth over time.
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	[extra1]View a <a href="resources/Portfolio.jpg" target="_blank"><u>larger version</u></a> of this image[/extra]
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	e-Portfolios or Digital Portfolios
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	Digital portfolios are more than a collection of student work in electronic form. Digital portfolio artifacts can include many media types (such as audio, video, graphics, and text), so even more thought is required when organizing content and creating meaning. Hyperlinks can link artifacts to goals and standards. A student’s reflections throughout the work can provide a rationale for the evidence that the goals have been met. An e-Portfolio can use offline software, such as Microsoft PowerPoint*, or can integrate online Web 2.0 resources, such as wikis, blogs, image and video social networking sites, and so forth.
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	[extra1]View a <a href="resources/ePortfolio.jpg" target="_blank"><u>larger version</u></a> of this image[/extra]
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	File Management
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	Whether using a flash drive, computer, network, or the Web, students should set up a folder structure to save files created for or referenced in a project. Online file sharing or collaborative document resources can facilitate accessing, sharing, and editing. Online image and video sites often allow key word tagging to aid in organization, sharing, and use of resources.
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	Action Plan Activity
	

	asst_m05_l03_a01_s05.xml_2_str
	1.  Open your <b>Action Plan, </b>and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click <b>Next</b> to continue.
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	Your Turn
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	Describe how you will organize and track student assessment data and how you will help your students use and organize their assessment data in Module 5, Lesson 3, Activity 1 in your Action Plan.
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	Anecdotal Notes
	

	asst_m05_l03_a02_s01.xml_2_str
	Organizing an assessment routine that occurs frequently in your classroom requires careful planning and consistent use. Keeping track of anecdotal notes for a full classroom of students can seem like an overwhelming task. Organizing such notes can be done manually or electronically in various ways.
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	1.  Roll over each <b>sticky note</b> to view ideas for<br>     tracking anecdotal data.<br><br>2.  When you are finished, click <b>Next</b> to continue.
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	Sticky notes
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	Create a grid that has squares slightly larger than small sticky notes. Each square contains a student name. Date and make notes on sticky notes during observation to affix to grid as needed. At the end of class, transfer sticky notes to each student’s anecdotal notes page.
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	Stick-on address labels
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	Create a master file with a student’s name on each label and print out a sheet of labels or copy onto a sheet of labels for each observation period. Date and make notes on address labels for each student. At the end of class, peel and stick the address labels onto each student’s anecdotal notes page.
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	Observation Grid
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	Create a grid and add all student names, one in each square. Write notes during observation periods. Transfer hand-written notes by typing into spreadsheet after class.
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	Create a template for a particular activity and identify the students who meet the goals of that activity.
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	Electronic notes
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	Using a PDA, Smartphone, or other handheld device, keep files organized by student name. Enter anecdotal information and sync with computer to keep anecdotal notes with other assessment data.
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	Establishing Routines
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	An established assessment routine helps students become comfortable with ongoing assessment and helps the teacher develop a clearer picture of student learning over time. View the following assessment routines for ideas you might use in your own classroom.
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	Roll over each <b>picture caption </b>to view a description of the ongoing assessment routine.
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	Click the <b>Next</b> button under the caption to move to the next picture.
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	When you are finished, click <b>Next</b> to continue.
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	Daily Reflection Activities
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	During the first and last five minutes of each class, students are provided a journal prompt such as, “What are you going to work on today?” and “What did you accomplish today?”
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	Goal Setting
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	During each project or unit, students develop and work on their personal goals for learning, and reflect on their progress at several points.
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	Conference Routines
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	Although the unit may change, the way conferences are conducted stays the same: students present their accomplishments, identify their current difficulties and planned solutions, and lay out their next steps.
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	Metacognitive Activities
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	Students use blogs or journals to document their learning weekly.
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	Routines for Self- and Peer Assessment
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	Processes and expectations for self and peer assessment are established and the same for all projects and major assignments.
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	Familiar Language and Forms
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	Assessment instruments–such as feedback forms, checklists, and rubrics–are formatted in a consistent manner to aid use and familiarity. Layout, terminology, and standard information repeat even though the specific content changes to support the current unit.
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	Supporting Assessment Routines with Technology
	

	asst_m05_l03_a02_s03.xml_2_str
	Chris researched various ways technology could support the assessment activities in Anna’s and Bob’s classrooms. View what she found.
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	Roll over each <b>image</b> to see Chris’ notes.
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	Click the <b>Next</b> button under the image to see more ways technology can support assessment. 
	

	asst_m05_l03_a02_s03.xml_5_str
	Open <b>Technology Resources</b> to see online resources that support assessment.
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	When you are finished, click <b>Next</b> to continue.
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	Personal Digital Assistants 
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	A personal digital assistant (PDA) is a handheld device that can be used in classrooms to take limited notes and create appointments and reminders. Smartphones also connect to the Internet, so teachers can update their blogs, send e-mails, look up Internet information, and more.
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	Blogs
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	Blogs have some advantages over printed journals. Blogs can be accessed from any Internet-connected computer and comments can be added to the end of the blog entry, making assessment and feedback more dynamic and interactive. Blogs can also be created by the teacher to discuss project activities, reflect on the learning the teacher sees happening in the classroom, and to clarify misconceptions.
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	Wikis and Web Sites
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	A wiki or Web site can be created to communicate to students and parents about project requirements, providing easy access to project files, research links, activity announcements, and posted due dates. Some wikis and Web sites easily integrate a calendar, classroom blog, poll, and other Web 2.0 resources.
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	Online Surveys
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	Online polls or surveys can be used to gather information about each team’s progress. Survey results can be viewed as a whole class or by individual respondents. Viewing a snapshot of the response of the whole class is useful to see whether common issues are arising, milestones are being met, or a mini-lesson needs to be taught. Surveys are also helpful at the end of a project to get feedback for project improvement.
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	Spreadsheets
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	Spreadsheets, including those online, can be used to record assessment data. One file per class is maintained with a tab for each student. Organizing by date allows the teacher to see progression of ideas and learning for each student.<br>Alternatively, a single spreadsheet can be created for specific skill sets or standards with the skills or standards in the top row and student names in the left column. You can easily see which students have missing assessment data.
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	Collaborative Documents
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	Documents, presentations, and spreadsheets can be created, edited, and stored online. For both teachers and students, online files make collaboration, sharing, and assessing simpler. Another benefit of collaborative documents is that all individual edits indicate the person who made them.
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	Online Calendars
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	Online calendars provide important coordination and clarification of expectations for students and parents. Routine and ongoing assessments, such as weekly journal writing, can be added once as a recurring event.
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	Action Plan Activity
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	1.  Open your <b>Action Plan, </b>and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click <b>Next</b> to continue.
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	Your Turn
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	What assessment activities do you want to routinely occur in your classroom? What technology do you think could help support those activities? Identify the activities and possible supporting technology in Module 5, Lesson 3, Activity 2 in your Action Plan.
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	Assumptions about Assessment Data
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	Teachers must avoid the tendency to jump to conclusions about student learning based on insufficient or misinterpreted data. When looking at assessment data, be careful when assuming:<li>A student learning goal has been met based on one or two pieces of evidence</li><li>The entire class is ready to go on to the next concept based on the actions and assessment data of a few students</li><li>Skill or knowledge proficiency based on an activity that does not sufficiently measure or assess that skill or knowledge</li>
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	Click <b>Next</b> to continue.
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	Interpretation of Assessment Data
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	1. Select the scenarios that indicate sound judgment and appropriate interpretation of assessment data.<br>2. When you are finished, click <b>Submit</b>.
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	Sarah’s journal discussed her bridge design and the problems it would solve. Her bridge blueprints were correctly drawn. She gave insightful feedback to another team. She scored a 93% on the quiz.<b>  Interpretation:</b> Sarah clearly has met the targeted standards.
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	At least half of Bob’s students described and assessed the creative fluency trait incorrectly in their self-assessments.<b>    Interpretation:</b> The students need further examples, explanation, and practice.
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	In the class discussion, three students correctly answered my questions on buoyancy.<b>  Interpretation:</b> The class is ready to begin planning their boat designs.
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	The Purple Team grew the tallest bean plant.<b>  Interpretation:</b> They have a good understanding of the ideal conditions for plant growth.
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	All the teams created pie charts from their data.<b>  Interpretation:</b> They must all understand percentages.
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	We covered that standard in chapter 3 last month.<b>  Interpretation:</b> Since we covered it, the students should be proficient.
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	<b>Correct</b>! Sarah demonstrated her knowledge in multiple assessments over time, and Bob should modify his instruction based on the needs of a large percentage of his class. In the other scenarios, possibly inaccurate assumptions were made.<br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite</b>. The correct answer is now shown. Sarah demonstrated her knowledge in multiple assessments over time, and Bob should modify his instruction based on the needs of a large percentage of his class. In the other scenarios, possibly inaccurate assumptions were made.<br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m05_l04_a01_s01a.xml_12_str
	<b>Not quite.</b> Try again.
	

	asst_m05_l04_a01_s01a.xml_13_str
	SUBMIT
	

	asst_m05_l04_a01_s01a.xml_14_str
	TRY AGAIN
	

	asst_m05_l04_a01_s01a.xml_15_str
	Transcript text goes here.
	


	
	asst_m05_l04_a01_s02.xml
	

	asst_m05_l04_a01_s02.xml_1_str
	Teachers Discuss Interpreting Assessment Data
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	Anna and Bob discuss how they are using assessment data to identify student learning and plan instruction.
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	1.  Click the <b>teachers</b> to follow Anna and Bob’s<br>     conversation about their use and interpretation<br>     of assessment data in their classrooms.
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	2.  When you are finished, click <b>Next</b> to continue.
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	I’m really happy with the types and quantity of assessment data I’m collecting. I feel I have a much better understanding of my students’ skill levels than I had before.
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	What conclusions have you drawn from your data?
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	Well, for instance, when reading the peer assessments, they all have come in very strong on creativity.
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	Have you read the myths yet?
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	A few. And they were very good–very high in creativity.
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	Should you count on mostly peer assessments? Your students are still new to this.
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	You’re right. I am also conducting conferences this week, which will give me a lot more data on the state and creativity of their projects.
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	Oh, goodâ€“you’ll get more information from conferences.<br>I’m really glad I had my students write a journal entry after we did the model bridge building activity. A lot of the same misconceptions came up in many of the journals, so I was able to address them in the next class session.
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	I had a similar experience with my students’ understanding of a trait on the creativity rubric. It didn’t take much time to do a little mini-lesson, and I’m confident that they will have a much better understanding now.
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	That’s great. That’s what it’s all about, using data from ongoing assessment to meet the needs of our students.
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	Instruction Based on Assessment Data
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	Monitoring ongoing assessment provides the opportunity to modify instruction based on student needs and set new goals. What modifications to Anna’s lesson plans are appropriate?
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	1. Select the appropriate changes in instruction based on the appropriate assessment.<br>2. When you are finished, click <b>Submit</b>.
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	Anna reviews the students’ journals. She decides to do a quick refresher on the basics of polygons based on several teams’ inaccurate descriptions.
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	During a group brainstorming session, Anna collects student design and geometry misconceptions to address in future lessons.
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	After observing a peer-review session of student bridge plans, Anna conducts a think-aloud to model more effective feedback strategies.
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	Anna reviews students’ project plans, journals, and her own observation notes. Two students need some clarification, which she provides individually during the next group work session.
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	A student asks what a quadrilateral is and Anna decides to do a quick mini-lesson to refresh all the students’ memories.
	

	asst_m05_l04_a01_s03.xml_9_str
	Anna notes that the midpoint self-assessment scores are consistently low; however, she did not review the traits before students self-assessed. She plans to review the basic geometry concepts of the unit before going forward.
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	<b>Correct</b>! Using sufficient assessment data is important when considering changing lesson plans for a whole class. Changing lesson plans–based on the responses of one student or self-assessments that could be faulty–is not prudent.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite</b>. The correct answer is now shown. Using sufficient assessment data is important when considering changing lesson plans for a whole class. Changing lesson plans–based on the responses of one student or self-assessments that could be faulty–is not prudent.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	Assessment Data Guides Reflection
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	Reflection is at the heart of assessment in the 21st century classroom. Using assessment data, students learn how to identify evidence for meeting their learning goals. They can identify the strong and weak points in their work, and they can set goals they want to pursue in the future. Bob is talking to one of his students about her current and future goals for her Hero Project.
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	1.  View the sample <b>Goal Setting Form.</b>
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	2.  Click <b>Bob</b> to hear his final conference with<br>     Paula in the Heroes unit.
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	3.  When you are finished, click <b>Next</b> to continue. 
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	You can drag the arrow to control the conversation
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	OK, Paula, this is your meeting. What would you like to discuss as you look back on this project and the progress you’ve made toward your goals and the unit objectives?
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	I’ve studied mythology before, but I’ve never connected the gods of mythology with the idea of modern heroes. When I started thinking about what hero to study, I thought about sports heroes and rock stars, but when our class decided what a true hero was, I decided to think more about it.
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	So you were able to consider other points of view which changed your ideas?
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	Yes. I decided to do my project on Gandhi. We studied him in Social Studies and he met all the criteria of a hero. With him as my choice, I focused on my goals to be more creative and descriptive in my writing.
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	Did you meet your goals?
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	I thought my idea to write a modern day interview with Gandhi was pretty creative. I read a bunch of stuff online that helped me come up with the questions and answers.
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	How did you decide on your interview questions?
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	I asked some friends what they would ask him if he were here today. I didn’t like some of their questions, so I decided to post a poll on my wiki. I was able to get a bunch of different ideas from students and adults. My grandma even answered the poll!
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	That’s great that you were able to get questions reflecting different perspectives.<br>What learning goals do you have beyond this project?
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	In my peer review, Michelle gave me some good ideas about making my stories and words flow better. I guess I still need to work on being more descriptive.
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	That sounds like a good goal. 
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	Action Plan Activity
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	1.  Open your <b>Action Plan, </b>and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click<b> Next</b> to continue <b>Lesson 5.</b>
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	Your Turn
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	Review your ideas for tracking and organizing student assessment data from Module 5, Lesson 3, Activity 1. How will you and your students use the information from the assessment data? Record your ideas in Module 5, Lesson 4, Activity 2 in your Action Plan.
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	Grades for In-Progress Work
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	Often, teachers think of grading and assessment as interchangeable terms. However, when students receive grades on a product, the learning often stops since they do not see the point in revising work that is “done.” In formative assessment where feedback is the focus–not grades or points–learning and improvement are the result. You can assign a grade just at the end of a project. Or you can assign points for “progress toward goals” to help bridge that gap between a gradebook full of grades and just a single project grade.
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	Click the <b>gradebook</b> to view one teacher’s suggestion for assigning grades throughout a project.<br><br>When you are finished, click <b>Next</b> to continue.
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	1.<br><br><br><br>2.
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	If you want to assign grades throughout a project, weight them differently. Grades from the beginning of the project get 10% weight, middle grades get 30%, and the ending grades get 60%. In that way, a student is not penalized for low scores on work that is still in progress. For example, grades of 60% (beginning of project), 70% (middle), and 100% (end) would result in a weighted grade of 90%, rather than the average of 76%. ([extra1]<u><a href="resources/Assessment_References.pdf" target="_blank">Tuttle, 2007</a></u>[/extra])
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	Grades for Group Work
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	Another concern about grading projects is how to account for individual effort versus the final end product that was a group effort. Various grading schemes have pros and cons. You need to weigh the options and see what works best for you and your students.
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	Roll over the <b>pencils</b> that indicate a specific grading scheme for group work.
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	When you are finished, click <b>Next</b> to continue.
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	Step 2: Develop Curriculum-Framing Questions
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	Step 3: Plan Assessment
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	Step 4: Design Activities
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	Revisit Assessment
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	Recheck Goals
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	Shared Group
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	The group submits one product and all members receive the same grade regardless of individual contributions.<br><b>Pros:</b> Easy, encourages group work<br><b>Con:</b> Stronger students unfairly disadvantaged
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	Individual Task
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	Each student completes a specific task that contributes to the final product and gets a grade for that task.<br><b>Pros:</b> Objective, reflects individual effort<br><b>Cons:</b> Difficult to find equal tasks; does not encourage collaboration
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	Individual Report
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	Each student writes and submits an individual report based on the work of the group.<br><b>Pros:</b> Reflects individual effort, seems fair<br><b>Con:</b> Increases likelihood of plagiarism
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	Combination
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	The group grade is assigned to each member with a method for adjusting for individual contributions.<br><b>Pro:</b> Perceived as fair<br><b>Con:</b> Additional work for teacher to negotiate adjustments
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	Student Distribution
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	The teacher awards a number of points for the whole group and the students decide how to distribute the points based on individual effort. No student can receive more than 100% of the points that would be awarded if it were equal distribution.<br><b>Pros:</b> Easy, motivates contribution<br><b>Cons:</b> Subjective evaluation by peers, may lead to conflict
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	Individual Grade
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	Each student’s contribution (based on specified criteria) is assessed using team reflections, project report, and direct observation, and then awarded a grade.<br><b>Pros:</b> Easy, motivates contribution<br><b>Cons:</b> Subjective evaluation by peers, may lead to conflict
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	Individual Reflection
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	One grade is given for the group presentation as a shared grade; another grade is based on a student reflection piece from each team member–or as assessed by the other students in their team.<br><b>Pro:</b> Encourages group work and reflection<br><b>Con:</b> Doesn’t fully compensate for individual effort
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	Grades from Rubrics and Checklists
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	Assessing process skills like 21st century skills may seem difficult to grade, but rubrics and checklists for products as well as 21st century skills can be converted into scoring guides.
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	Click the <b>rubric</b> and <b>checklist</b> to view their respective scoring guides.<br><br>Roll over the <b>highlighted sections</b> to view how the rubric and checklist have been converted to a scoring guide.<br><br>Save the <b>Bridges Scoring Guide</b> and the <b>Video Scoring Guide</b> documents to your Course Folder, if desired.<br><br>When you are finished, click <b>Next</b> to continue.
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	Add space for the date and student name(s).
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	Add a column to multiply the quality level by an appropriate number so more important traits are weighted more heavily.
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	Add a column to indicate total points possible for each trait and a place to write or type the points received.
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	Add a row for a total score and total possible points.
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	Anna, Bob, and Chris meet again to discuss how their assessment plans are going. They reflect on the changes that have occurred in their classrooms around assessment and consider how their grading system as a whole is beginning to evolve.
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	1.  Open <b>Bob’s 21st Century Matrix</b> to see the<br>     matrix that Chris and Bob created together to<br>     help track students’ 21st century skills.
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	1.  Open your <b>Action Plan, </b>and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  When you are finished, click<b> Next</b> to continue to <b>Lesson 5.</b>
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	1.  Open your <b>Action Plan, </b>and complete the Your Turn.<br><br>2.  Remember to update your Action Plan checklist.<br><br>3.  You may want to open the <b>Action Plans</b> to see the<br>     teachers’ completed action plans. <br><br>4.  When you are finished, click <b>Next</b> to continue.</b>
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	Review the main points from <b>Module 5: Assessment in Action.</b><br><br>In this module, you learned that:<li>Students can learn to be proficient assessors through modeling, samples, practice, and use of scaffolds, such as checklists.</li><li>Peer feedback needs to specifically identify what needs improvement and what is done well, referencing the appropriate standards.</li><li>Technology can help in scheduling, performing, and recording ongoing assessment.</li><li>Checklists and rubrics can be converted into scoring guides to facilitate grading.</li>
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	<b>Correct!</b> When students practice reflection activities, goal setting, presenting their work, peer assessing, and self-assessing, they strengthen learning and assessment skills. Tests are normally used for summative assessment.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	Which of the resources could be used to support student record keeping and self-directed goals?
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	<b>Correct!</b> Support instruments such as project plans, goal setting forms, and portfolios help students stay organized and focused on the targeted learning. Conferences and blogs could report on–but don’t specifically help with–record keeping and organization.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Correct!</b> Fairness, motivation, honoring individual effort, and minimizing conflict are all important factors to consider when deciding on a grading system for group work. The number of points a project is worth, however, is not dependent on the type of grading system you choose.<br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite.</b> The correct answer is now shown. Fairness, motivation, honoring individual effort, and minimizing conflict are all important factors to consider when deciding on a grading system for group work. The number of points a project is worth, however, is not dependent on the type of grading system you choose.<br>[extra1]Click <b>Next</b> to continue.[/extra]
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	<b>Not quite</b>. The correct answer is now shown. Observation spreadsheets, whether handwritten or electronic, help record anecdotal notes. Online surveys are an efficient way to get a quick snapshot of progress or unit evaluation. Scoring guides are for grading. An online calendar communicates important due dates and activities. And a progress summary is a spreadsheet that tracks a student’s level of proficiency in a particular set of standards or skills.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
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	asst_m05_l06_a02_s05.xml_10_str
	<b>Not quite.</b> The correct answer is now shown. You should date all notes, focus on evidence that the student has met the targeted goal, and collect enough evidence to meet the need.<br><br>[extra1]Click <b>Next</b> to continue.[/extra]
	

	asst_m05_l06_a02_s05.xml_11_str
	SUBMIT
	

	asst_m05_l06_a02_s05.xml_12_str
	Transcript text goes here.
	


	
	asst_m05_l06_a02_s06.xml
	

	asst_m05_l06_a02_s06.xml_1_str
	Your Assessment Results
	

	asst_m05_l06_a02_s06.xml_2_str
	You scored XX% on the Module 5 quiz.<br><br>This is the end of Module 5. You have completed $ out of # Action Plan items.
	

	asst_m05_l06_a02_s06.xml_3_str
	If the number of Action Plan items shown as completed is not correct, view the Action Plan checklist to update for Module 5.<br><br>Congratulations! You have completed Module 5. Continue now to <b>Wrap-Up</b>.
	

	asst_m05_l06_a02_s06.xml_4_str
	 
	


	
	asst_m06_l00_a01_s01.xml
	

	asst_m06_l00_a01_s01.xml_1_str
	Congratulations!
	

	asst_m06_l00_a01_s01.xml_2_str
	You completed Assessment in 21st Century Classrooms. 
	

	asst_m06_l00_a01_s01.xml_3_str
	You now have a solid foundation in assessment. You understand the benefits of ongoing embedded assessment, you know how to manage ongoing assessment and data, and you can integrate assessment methods and instruments to meet various purposes. You can also use and develop assessments for 21st century skills and plan your assessments with an Assessment Plan. Great work! By mastering these assessment skills, you can prepare your students to be successful in the 21st century.
	

	asst_m06_l00_a01_s01.xml_4_str
	Click <b>Next</b> to continue.
	

	asst_m06_l00_a01_s01.xml_5_str
	Your Turn
	


	
	asst_m06_l00_a02_s01.xml
	

	asst_m06_l00_a02_s01.xml_1_str
	Final Steps
	

	asst_m06_l00_a02_s01.xml_2_str
	1.  Complete an [extra1]<a href="resources/Assessment_Survey_Information.pdf" target="_blank"><b><u>online survey.</u></b></a>[/extra]<br><br>2.  Open your <b>Action Plan,</b> and complete the Your Turn.<br><br>3.  Remember to update your Action Plan checklist.<br><br>4.  You may want to open the <b>Action Plans</b> to see the<br>     teachers’ completed action plans.<br><br>5.  When you are finished, click <b>End Session</b> to exit the course.
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